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The purpose of this study was to determine the 
present status of the Mississippi public high school prin­
cipalship. Areas emphasized were: (1) personal character­
istics, (2) duties of the principalship position, (3) size 
and organization of the schools, and (4) professional 
opinions and attitudes of the principals.
The study was conducted during the 1975"76 school 
year. Study subjects were one hundred public high school 
principals in Mississippi selected randomly from a total of 
approximately three hundred schools. Selection was made 
from state-approved high schools.
A selective search of the literature on the his­
torical development of the high school principalship was 
made and the following areas were explored: (1) initial
development, (2) certification, (3) curriculum, (4) research 
on the role of the high school principal, (5) future of the 
principalship position, and (6) professional duties and 
functions of the principalship.
Sources of data included: (1) a questionnaire, (2)
literature published by the Mississippi State Department of 
Education, (3) official publications of the National Associa­
tion of Secondary School Principals, and (4) published vol­
umes and unpublished materials related to the subject.
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Major findings included the following:
1. The majority of the principals had satisfied 
the minimum standards for state certification of school 
principals in Mississippi.
2. A majority of study participants had earned 
additional graduate work beyond the Master's degree and had 
satisfied additional requirements of the Southern Associa­
tion of Colleges and Schools for the principalship position.
3. A majority of the high school principals had 
completed undergraduate training in secondary education and 
possessed prior secondary school teaching experience before 
becoming a principal.
A vast majority of Mississippi public high 
school principals were married, middle-aged males.
5. A vast majority of the high school principals 
had not published any articles on education, and of those 
who did, it was on the local level.
6. The average salary for the Mississippi high 
school principal ranged between $1^,000-15,999 with the 
length of employment being twelve months.
7. A majority of the principals stated they would 
again seek the position of high school principal.
8. Principals in the smaller Class B and BB schools 
possessed similar qualifications, experience, and opinions 
as did the principals in the larger Class A and AA schools.
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9. The typical Mississippi public high school 
principal devoted approximately 50“59 hours per week at the 
job and was present at his school1s extracurricular events.
10. Grades 10-12 were considered to be an ideal 
senior high school organization by the high school princi­
pals.
11. A majority of the principals supervised class­
room teachers' instruction regularly, conducted faculty 
meetings, and interviewed and recommended teachers for em­
ployment.
12. A majority of the principals favored programs 
concerned with teacher benefit legislation, stronger disci­
pline, and curriculum development; whereas, a majority of 
the principals opposed programs concerned with unionization, 
busing, and federal guidelines dealing with the lunch pro­
gram.
Interpretation of data compiled in this study re­
vealed implications and findings relative to the future of 
public education in the state of Mississippi. As a result 
of these findings, it was recommended that:
1. Local school boards appoint qualified individ­
uals from minority groups as well as women to the position 
of public high school principal in Mississippi.
2. Local school boards conduct an internship in- 
service training program for pre-selected individuals who 
demonstrate leadership qualities.
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3. Mississippi public high school principals 
continue to participate in in-service activities to better 
themselves professionally.
Legislation be enacted on a state-wide basis in 
the following areas: sabbatical leave, specific sick
leave, credit for military service as experience under the 
teacher minimum salary schedule, and granting leaves of 
absence to employees for a period of one year without pay.
5. Public high school principals be afforded the 
opportunity to express their opinions on legislation con­
cerning compulsory school attendance, state-wide tenure 
proposals, and collective bargaining.
6. Local school districts make available to their 
principals and teachers a policy manual which clearly 
delineates the policies which must be observed in adminis­
tering corporal punishment.
7. The State Education Board make provisions for 
additional administrators in the principals' offices as 




The colonial secondary school had little need for a
principal. It was small, and often had only one teacher in
charge of the entire educational program. Whatever little 
supervision or administration was needed was provided by a 
board of laymen, serving as examiners. This arrangement 
was satisfactory as long as only small numbers of teachers 
and pupils were involved. The situation changed, however, 
as the population began to expand in the eighteenth century 
and more young people sought to attend secondary school.
During the second half of the eighteenth century,
mounting enrollments forced towns to organize multiple-room 
secondary schools which required the services of several 
teachers. As these schools evolved, it became necessary to 
devise some way to coordinate the instructional services of 
the entire school. No one on the staff had any real 
authority except in his own classes. Such elementary 
things as determining the time of opening and closing 
school, scheduling classes, securing supplies and equip­
ment, taking care of and managing the building, and com­
municating with parents and patrons began to demand so much 
time that the trustees had to appoint a "head teacher" to
perform these duties. From this position of "head teacher" 
the school principalship gradually emerged.
The first principals were appointed from the ranks 
of classroom teachers and, in most cases, did not give full 
time to administering the school. Since the early adminis­
trator generally served as a teacher as well as a principal, 
a close relationship was maintained between the administra­
tive and instructional programs of the school. Initially, 
the teacher assigned to administrative duties was called 
the "principal teacher," but later the title was shortened 
to "principal."
Because of his position of leadership in the indi­
vidual school, the high school principal is the strategic 
person in any program designed to improve it. As the 
responsible head of the basic educational unit, he occupies 
a position of great importance to the community and the pro­
fession. He is the person to whom the community looks for 
advice and leadership on educational matters. He is the 
one to whom the teachers and pupils look for leadership and 
guidance in developing a program which meets the needs of 
the children and the community. He creates a favorable 
educational climate for the school and the community.
THE PROBLEM
Statement of the Problem
The purpose of this study was to determine the 
present status of the Mississippi public high school
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principalship in the following areas: (1) personal
characteristics, (2) duties of the principalship position, 
(3) size and organization of the schools, (k) professional 
preparation, and (5) opinions and attitudes of the princi­
pals concerning current educational innovation and issues.
Questions to be Answered
In terms of the problems stated, the following 
questions were formulated to guide the investigation:
1. What are the personal characteristics of 
Mississippi public high school principals 
serving in the school term 1975-76?
2. What are the duties performed by Mississippi 
high school principals?
3. What are the sizes and organizations of the 
public high schools in four classes— B, BB,
A, AA?
What are the professional characteristics of 
the Mississippi public high school principals?
5. What are the opinions and attitudes of the 
Mississippi high school principals concerning 
current educational innovations and issues?
6. What are the variations that exist in terms of 
opinions of principals and their respective 
professional backgrounds?
DELIMITATIONS OP THE STUDY
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The study was limited in that only 1975~76 Missis­
sippi public high schools were included. A random sample
of 100 high school principals selected from 297 high schools 
representing 150 school districts incorporating the state's 
four class divisions (B, BB, A, AA) participated.
DEFINITIONS OF TERMS USED
B Schools. This classification applies to schools having
an enrollment of 150 or less students in grades ten, eleven, 
and twelve.
BB Schools. This classification applies to schools having 
an enrollment of 151-250 students in grades ten, eleven, and 
twelve.
A Schools. This classification applies to schools having 
an enrollment of 251-450 students in grades ten, eleven, and 
twelve.
AA Schools. This classification applies to schools having 
an enrollment of 451 or more students in grades ten, eleven, 
and twelve.
National Association of Secondary School Principals. This 
is the national organization composed of professional 
administrators of secondary schools.
Opinions and attitudes. In this study, opinions and atti­
tudes are determined by the responses given by principals 
to the questionnaire.
Principal. In this study, the principal will be referred 
to as the chief administrator of the school.
SOURCE OF DATA
Data for this study were compiled from the follow­
ing sources:
1. The Mississippi Teachers Directory. Session 
1975“76, issued by the Mississippi State 
Department of Public Education. This publica­
tion identifies principals and grade structure 
in each school in Mississippi.
2. A questionnaire submitted to a random sample 
of one hundred Mississippi public high school 
principals of the 1975~76 school session.
3. Publications from the Mississippi State Depart­
ment of Education.
4. Pertinent volumes and periodicals related to the 
subject.
IMPORTANCE OF THE STUDY
A public high school principal is faced with many 
challenges and crises. He must be able to adapt to the 
many innovations and changes that confront him. A few
factors making his job more difficult are: (1) increased
attention given to student rights, (2) recent court deci­
sions, (3) lack of finances, (4) unionization of teachers, 
(5) developing a curriculum that will fit the needs of all 
the students, (6) accountability movements, and (7) in­
creased parental pressures being put on schools to provide 
quality education in all areas.
The principal's task of meeting the above must be 
approached with sincerity and strength. His status is at 
stake, because it is he who must come to grips with these 
factors. His ability to cope with these problems will 
determine his success or failure.
This study was important for the following reasons:
1. This study should be of interest to the 
Mississippi State Department of Public Educa­
tion in evaluating certification requirements 
for high school principals.
2. This study should aid colleges and universities 
in designing the curriculum for the education 
of high school principals.
3. This study should be of importance to local 
superintendents in the selection and evaluation 
of high school principals.
This study should be helpful to local school 
boards by giving them a better idea of the 
problems faced by principals throughout the 
State of Mississippi.
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5. This study should lay ground work for future 
legislation in education in Mississippi.
6. This study will allow for input from principals 
as to their views on pertinent issues in edu­
cation.
7. Since no extensive work of this nature concen­
trating on the high school principalship in 
Mississippi has been conducted, the study 
should be useful in making the public more 
aware of the problems of this position.
8. This study, by exploring the various classes of 
schools in Mississippi, should provide evidence 
that would indicate a need from the state to 
equalize the amount of money appropriated to 
the schools.
9. This study is the first of its kind in Missis­
sippi. It could serve as a springboard for 
additional research in this field.
ORGANIZATION OP THE STUDY
Chapter 1 provides background information for the 
problem under investigation. Emphasis is placed upon the 
inception and purpose of the high school and the importance 
of the principal.
Chapter 2 presents a summary of related literature. 
The review is divided into two sections, namely, literature
dealing with the historical background and the uniqueness of 
the high school and research relating to the role and prob­
lems of the high school principal.
Chapter 3 presents the procedure of the study. 
Attention is also given to the devices used for obtaining 
the data and the statistical computations utilized.
Chapter b presents and analyzes the data obtained 
from Mississippi high school principals of the 1975“76 
school session.
Chapter 5 presents a summary of the study, conclud­
ing statements, and recommendations.
Chapter 2
REVIEW OF RELATED LITERATURE
The problem of this study was to determine the 
present status of the Mississippi public high school prin­
cipalship through the following areas: (1) personal
characteristics, (2) duties of the principalship position, 
(3) size and organization of the schools, (4) professional 
preparation, and (5) opinions and attitudes of the princi­
pals concerning current educational innovation and issues. 
This chapter presents a review of the historical background 
and administrative problems of the senior high school, and
related research pertaining to the role of the senior high
school principal.
HISTORICAL BACKGROUND AND ADMINISTRATIVE 
CONCERNS OF THE SENIOR HIGH SCHOOL
An awareness of the historical background and the
problems of the principals of the Mississippi senior high 
school was necessary in order to develop a thorough under­
standing of their function and role in education today.
Early .Development of the High 
School Principalship
The senior high school principalship in American 
education has become the oldest administrative position.
9
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In terras of origin it exceeds both the elementary school 
principalship and the superintendency. In the days when 
the selectmen operated public schools, the general rule was 
that if a school had more than one teacher, a principal 
teacher or head teacher was appointed. The duties and 
responsibilities of these teachers were widely diversified. 
Their other duties were so plentiful, they had little or no 
time for real administrative tasks.^
An analysis of the duties performed by the early 
high school principals indicates that this position was not 
thought of in the beginning as a professional position. As 
the secondary schools grew in enrollment and size of faculty, 
principals assumed additional responsibilities. Reports, 
scheduling for students and teachers, disciplinary problems,
courses of study, and the like became the responsibility of
2the principal.
During the latter part of the nineteenth century 
there was an increasing tendency to recognize a profession 
of educational administration. This new development carried 
with it the responsibility for the principal's increased 
professionalism and more released time from teaching to
•̂James Jones and Jackson Salisbury, Secondary School 
Administration (New York: McGraw-Hill Book Co., 1976), 
p. 120.
^Richard Gorton, School Administration (Dubuque,
Iowa: Wm. C. Brown Co., 1976), p. B3.
11
perform the many tasks assigned to him by the school dis­
trict.*̂
By 1890, the high school principalship had evolved 
from the position of a teacher who was little more than a 
clerk and part-time principal to a more complicated position 
of professional leadership. Prom about 1890 to the present, 
each year and each decade have produced increased duties and 
responsibilities and greater variations in the principalship 
position.^
While the qualifications of the average high school 
principal are higher than state certification requirements, 
the increasing significance and responsibilities of this 
position in the American public school system have set the 
stage for the belief that the office requires special prep­
aration.-^ Prior to 1930 only seven states required prepa­
ration beyond that required for teaching, but these require­
ments for certification improved so rapidly that by 1957 
forty-six states required either a secondary school
3Ibid.
^Paul Jacobson and William Beavis, The Effective 
School Principal (Englewood Cliffs, New Jersey: Prentice- 
Hall, Inc., 1963), p. ^92.
^Donald J. Leu and Herbert C. Rudman, Preparation 
Programs for School Administrators, Seventh UCEA Career 
Development Seminar, Michigan State University, 1963.
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principal's certificate or a general certificate for all 
types of administrative positions.^* Presently, most states 
have required at least the Master's degree, with some states 
requiring graduate work beyond the Master's degree. It was 
safe to assume that the majority of today's high school 
principals were properly certified for their positions.
Curriculum
The improvement of curriculum materials was gener­
ally considered one of the most important supervisory
7responsibilities of the public high school principal.' This 
view was supported by the findings of the National Survey of 
Secondary Education with respect to the curriculum practices 
of outstanding principals. In many school situations the 
high school principal was too busy with other aspects of 
managing the school to become directly involved in planning 
curriculum improvement. Also, his major role in relation to 
curriculum was too often perceived as implementing a pro­
posed curricular change which has been prepared or planned 
by someone else. Indeed, in recent years more and more 
planning for curricular improvement has taken place outside 
of the school building, by district committees, and state
^Robert 3. Howsan and Edgar L. Morphet, "Certifi­
cation of Educational Administrators," Journal of Teacher 
EsLsic&tisn, IX (March, 1958), 75.
7'Fred Englehardt and William Ziegel, "Administration 
and Supervision," U.S. Office of Education Bulletin. No. 17, 
1932, p. 152.
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8or national groups. The principal can still play an im­
portant role in planning for curricular improvement if he 
possesses educational vision, group leadership skills, and 
initiative. A twofold role was recommended by Grieder and 
Pierce: (1) working directly with groups or committees who
are planning curriculum improvement, and (2) encouraging
9and evaluating proposals for improving the curriculum.
Required subjects for senior high schools show a
broad pattern. Continuing after the ninth grade, English
was normally required in two of the three final years.
Mathematics, science, and social studies were most often
required for one of the last three years. Foreign languages
were elective.^0
Several variations from the traditional pattern
have been recommended. James B. Conant spoke strongly for
a heavier required academic program for academically
11talented and highly gifted students. Bush and Allen have 
spoken in favor of more flexibility while advocating
QJames Popham, Evaluation in Education: Current 
Applications (Berkeley, California: McCutchan Publishing 
Co., 197^), p. 136.
^Calvin Grieder and Truman M. Pierce, Public School 
Administration (New York: The Ronald Press Co., 1961), 
p. 84.
•^Dale Baughman and Wendell Anderson, Administration 
and Supervision,of the Modern Secondary School (West Nyack, 
New York: Parker Publishing Co., Inc., 1969), p. 66.
11James B. Conant, The American High School Today 
(New York: McGraw-Hill Book Co., Inc., 1959), p. 58»
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•'continuous, rigorous study in breadth and depth in all 
basic subject matter fields throughout the secondary school 
grades.
The principal must also assume the difficult task
of deciding the type of curriculum design his school was to
follow. The purposes of any curriculum design were to
facilitate achieving the goals or objectives of the school
and to provide a structure which allows the effective and
efficient utilization of staff and facilities.̂  Morphet,
Johns, and Reller stated that the "only significant test of
the worthwhileness of any organizational plan is its effect
upon the educational program or the opportunity it affords
14the children to learn." Various curriculum designs may 
be utilized by the principal to better meet the needs of the 
students. Examples were core and block of time programs, 
longer school year, extended school day, acceleration and 
enrichment, advanced placement program, outdoor education, 
team teaching, independent study, non-graded program, 
modular and flexible scheduling, etc. Any of the above 
designs have been implemented by principals after careful 
study and consideration of each.
^Robert Bush and Dwight Allen, A New Design for 
High School Education (New York: McGraw-Hill Book Co.,
Inc., 1964), p. 9.
•^Baughman and Anderson, p. 86.
i^Edgar Morphet and Roe Johns, Educational Adminis­
tration (Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 
1959), P. 260.
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Gorton suggested several barriers to curricular 
change that the high school principal should be aware of; 
they were: habit (it has always been that way), the bureau­
cratic structure of the school district, lack of incentive, 
the nature of the proposed change, teacher and community 
norms, lack of understanding, a difference of opinion, and 
a lack of skill.^ Resistance to change has been a complex 
phenomenon, and the principal should spend a considerable 
amount of time in diagnosing its source(s) before he draws 
any conclusions about how it might best be reduced.^
The principal has been a pivotal person in any 
attempt to improve the curriculum. He can either be an 
initiator and facilitator, or he can be a resistor and a 
rejector. McNally pointed out that:
Changing the curriculum in order to keep it 
abreast of current demands for education is a 
difficult undertaking. The success with which 
the task can be discharged is directly related 
to the administrative provisions in a school 
system. Administrative arrangements may either 
facilitate curriculum change or make it dif­
ficult, if not impossible.17
^Richard Gorton, School Administration (Dubuque, 
Iowa: Wm. C. Brown Co., 1976), p. 2^5-
^Richard Gorton, Conflict. Controversy, and Crisis 
(Dubuque, Iowa: Wm. C. Brown Co., 1973), P. 152.
^Harold McNally, Improving the Quality of Public 
School Programs (New York: Bureau of Publications, Teachers 
College, Columbia University, i960), p. 28.
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RESEARCH PERTAINING TO THE ROLE 
OF THE HIGH SCHOOL PRINCIPAL
The role of the principal has been in a state of
1 uflux according to Paul Jacobson. A review of the litera­
ture on this subject revealed that, at one time or another, 
six major roles have been proposed: (1) manager, (2) in­
structional leader, (3) disciplinarian, (4) human relations 
facilitator, (5) change agent, and (6) conflict mediator.^ 
It has been unlikely that a principal will be required to 
enact all six of these roles simultaneously; he should 
attempt to become competent in each role so that he can 
perform it effectively when and if the situation requires.
Many scholars in the field of secondary school 
administration felt that the key role of the principal is 
the improvement of instruction. In the words of James 
Conant, "the difference between a good school and a poor
school is often the difference between a good and a poor
20principal." At least one study by Brown, Clark, and 
Strong has indicated that lay as well as professional
■^Paul Jacobson, The Principalship: New Perspectives 
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1973)» 
p. 18.
■^Lester Anderson and Laurence Van Dyke, Secondary 
School Administration (Boston: Houghton-Mifflin Co., 1973),
p. 28.
20James B. Conant, The American High. School Today 
(New York: McGraw-Hill Book Co., Inc., 1959), P. ^2.
opinions indicated improvement of the instructional pro-
21grams as the primary responsibility of the principal.
The desire of every sincere principal has been to 
release and guide the best efforts of the diverse person­
alities composing his staff into a smoothly-functioning 
team. Some elements in a "grand design" to jell the
principal-teacher team through group identification were
22suggested by March and Simon. Essentially their five 
factors for success were as follows:
1. Effective interaction among teachers is 
desirable.
2. Individual needs are satisfied in the group.
3. Individual perception of shared goals is 
important.
4. Perception of faculty prestige must be positive.
5. Competition between members of the faculty 
should be decreased.
Joseph Cronin made the following comment concerning
the role of the high school principal in his article "The
Principal's Role in Change":
The role of the principal is to maintain the 
stability of the institution. Every principal finds
2^Harry L. Brown and R. S. Clark, "An Analysis of 
Lay and Professional Attitudes Toward the High School 
Principalship," Dissertation Abstracts. XXIX (May, 1955), 
2401.
22J. G. March and H. A. Simon, Organization (New 
York: John Wiley, 1958), p. 67.
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himself investing large chunks of time braving 
through storms, rescuing people who have gone over­
board, preventing collisions, and keeping the log 
accurate. . . . The principal who would move to 
change a school program to prepare for the last third 
of this century must move boldly yet gently, coura­
geously yet courteously. . . .  So a principal, to 
provoke change, must subtly discredit the status 
quo without condemning past teaching.23
In commenting on the future role of the principal, 
Trump and Baynham predicted:
Principals of the future will assume enhanced 
educational leadership; they will not act on the 
fringes of education; they will be at the heart of 
it. What they do will be critically important.24
The 1965 Study
The high school principalship position has become 
one of such tremendous importance, that a need was felt for 
a description of its existing role. In 1963-64 the Educa­
tional Testing Service contracted with the National Associ­
ation of Secondary School Principals to conduct a national 
study of the senior high school principalship. It supplied 
information on responses from approximately twenty-four 
thousand principals during the school year 1963-64. Initial 
planning for this study was done jointly by members of the 
Educational Testing Service staff and the NASSP committee 
on the Study of the Secondary School Principalship.
^Joseph m . Cronin, "The Principal's Role in 
Change," The Bulletin of the National Association of Secon­
dary School Principals, XLVII (May, 1963), 29.
24J. Lloyd Trump and Dorsey Baynham, Focus on 
Change: Guide to Better Schools (Chicago: Rand McNally and 
Co., 1961), p. 66.
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The general purpose of this report was to draw a 
comprehensive, reliable, and up-to-date picture of the 
American senior high school principalship. In the design 
of the study, five different questionnaires were used in­
stead of a single one, and as a result additional informa­
tion was available. In 1963, every high school principal 
in the United States was mailed one of the five different 
forms of the questionnaire. The rate of return of question­
naires was between 67-?0 percent.
The questionnaire was designed to include items 
under four broad categories: (1) the background of the
principalship, (2) educational issues as seen by principals, 
(3) duties and compensations of the principalship, and 
(k) civic and professional activities of principals.
The responses to the questionnaire items were com­
piled and presented in tabular form, each accompanied by a 
brief analysis. Figures given in the tables were percent­
ages. This study made available national norms on the 
senior high school principalship but did not provide data 
based on individual states.
The Future, of the, FrlncipalsMp
The high school principalship has become a profes­
sional position that calls for specific preparation on the 
part of those who seek to fill it successfully. It consti­
tutes a calling which will be trully professional and require 
not only distinctly superior professional and personal
20
competencies, but also continued professional training.^5 
The secondary principal of the near future will be afforded 
responsibility and prestige equivalent to that of the 
generally recognized professions of medicine, law, and 
dentistry.
George Livesay conducted a study in 1972 at Arizona 
State University which looked at the future of the high 
school principalship in 1971. Livesay reported that the 
status of the principalship in 1971 was concluded to be a 
very uneasy one with many secure principals operating suc­
cessful schools and many insecure principals operating poor 
schools. Implications indicated that those who train and 
administrate must do many positive things in the days ahead 
to insure the future of the principalship as it is now 
known. It was indicated that there are many teachers and 
others standing in the wings ready to take over the posi- 
tion of the principal, should he fail to make it succeed.
The position of high school principal has great 
rewards and demands. Attempts are constantly being made to 
upgrade the position of principal. There is mounting evi­
dence that the status of the future high school principal
^James Jones and Jackson Salisbury, Secondary 
School Administration (New York: McGraw-Hill Book Co.,
1969), p. 214.
^George Benton Livesay, "A Status Study of the 
Public School Principalship in 1971, Viewed from the His­
torical Perspective," Dissertation Abstracts, XXXII 
(September, 1972), 2105.
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will be improved as school boards tend to select the most 
capable individuals available to head the high schools in 
the future.2^
Certain recommendations have been made in various 
studies and reports that would help the high school princi­
pal do a better job in the future. Issac Bracey conducted 
a study of the high school principalship in South Carolina. 
Bracey concluded that efforts be made in every school to 
secure conditions which will enable the principal to per­
form his primary responsibility, the supervision of 
instruction and the improvement of the curriculum and that 
necessary efforts be made to provide all schools with the 
necessary services, equipment and staff to meet the re­
quirements for accreditation by the Southern Association of 
Colleges and Schools.2^
Harry Sparks in his study of the high school prin­
cipalship in Kentucky concluded that principals should have 
expense allowances for travel, district superintendent 
counsel with principals before assigning teachers, full­
time secretaries be given to all principals, and increased
29increments for in-service growth. 7 The above factors
2?Hollis A. Moore, Jr., "Professional Status: 
Opinion Poll," The Nation's Schools, LXII (July, 1958), 37.
2^Issac Cornelius Bracey, "The High School Princi­
palship in South Carolina," Dissertation Abstractsr XXI 
(April, 1962), 3106.
2%arry Sparks, "A Study of the High School Princi­
palship in Kentucky," Dissertation Abstracts, XX (March,
1956), 1418.
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would definitely better the position of principals if they 
were adhered to.
Charles Florida conducted a study of the secondary 
school principalship in Alabama and concluded that more 
principals should be encouraged to complete a sixth year of 
graduate work; principals should be given more time to work 
towards the improvement of the educational program; in- 
service workshops should be conducted for principals; and 
internship programs for the preparation of school principals 
should be established.-^0 These recommendations would also 
greatly improve the position for today's and tomorrow's 
principal.
SUMMARY OF RELATED LITERATURE
The principalship of a school has become a strategic 
position in any system, and its importance should not be 
underestimated. A developmental approach was used in the 
review of the literature to better understand this position's 
present problems and status. The senior high school princi­
palship has undergone tremendous changes since its inception 
in the last century. The history of this position has shown 
that the teacher has become the principal of the school, at 
first as a teaching principal and later as a full-time prin­
cipal.
3°Charles Lindberg Florida, "A Study of the Secon­
dary School Principalship in Alabama," Dissertation 
Abstractsf XXIV (February, 1964), 1408.
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Certification standards for high school principals 
have become more rigid than ever before, but it is safe to 
assume that the majority of today's high school principals 
are properly certified for their positions. The high school 
principal has many duties and responsibilities, and perhaps 
the most important supervisory responsibility of the prin­
cipal has been the improvement of curriculum. Due to the 
constant curriculum changes in today's schools, the princi­
pal must stay abreast of curriculum innovations and be 
afforded time to implement these programs.
The role of the high school principal has been in a 
state of confusion. At one time or another, he will assume 
the role of manager, instructional leader, disciplinarian, 
human relations facilitator, change agent, and conflict 
mediator. However, the general consensus has been that the 
primary role of the high school principal should be the im­
provement of instruction.
Many authorities have agreed that special training 
for the high school principalship position has become a 
necessity. However, there was not much agreement among 
educators as to what a preparation program for principals 
should represent. Much research has been conducted on the 
various aspects of this position, and perhaps an agreement 
can resolve the issue.
Chapter 3
PROCEDURES OP THE STUDY
The purpose of this chapter was to obtain a compre­
hensive, reliable, and up-to-date status report of the 
public senior high school principalship in Mississippi. In 
determining the status of the principalship position, the 
following areas were examined: (1) personal character­
istics, (2) duties of the principalship position, (3) size 
and organization of the schools, (k) professional prepara­
tion, and (5) opinions and attitudes of the principals 
concerning current educational innovation and issues.
DEVELOPMENT OF A QUESTIONNAIRE
The following procedures were used in constructing 
a questionnaire for the current study:
1. The questionnaire was designed to include items 
pertaining to four broad categories: (a) personal charac­
teristics of the principals— items one through twenty-two, 
(b) duties of the principalship— items twenty-three through 
forty-three, (c) size and organization of the schools—  
items forty-four through fifty-three, and (d) opinions and 




2. The questionnaire was sent to one hundred public 
high school principals in Mississippi. All high schools 
were represented and every fourth school was chosen in each 
classification, resulting in a random sample of 100 high 
school principals selected from 297 high schools represent­
ing 150 school districts incorporating the state's four 
class divisions (B, BB, A, AA). A letter explaining the 
nature of the study (Appendix B) accompanied the question­
naire (Appendix C).
3. A personal letter was written to each principal 
encouraging him to complete and return the questionnaire.
As a result, within two weeks after mailing, ninety high 
school principals, or 90 percent of the total group, re­
turned the completed questionnaires.
ANALYSIS OP THE DATA
In analyzing the data from the ninety returned 
questionnaires, the responses to each item were summarized 
and the results were presented in frequencies and in per­
centages in tabular form. The tables contained the summary 
of the data from the questionnaire.
SUMMARY
The following procedures were used in obtaining and 
analyzing data used in this study:
1. Permission was requested and received from the 
Mississippi State Department of Education granting its
26
endorsement for this study. This letter (Appendix A) along 
with the questionnaire was sent to the principals.
2. A questionnaire, prepared by the investigator, 
was distributed on a random basis to principals in 100 of 
the 297 high schools in Mississippi incorporating the state's 
four class divisions (B, BB, A, AA). Equal representation 
was given to all geographical areas in Mississippi to make 
the sample more valid.
3. The responses obtained from the questionnaire 
were summarized and presented as frequencies and percent­
ages in tabular form.
Chapter h
PRESENTATION AND ANALYSIS OP DATA
The purpose of this chapter was to present and 
analyze the data obtained from Mississippi public high 
school principals of the 1975-76 school session.
In the following tables, the number and percentages 
of the respondents are given. Ninety high school princi­
pals participated in this study, and each principal 
responded to every item, therefore, the number will always 
equal ninety.
The four major areas of concern were: (1) personal
characteristics of the principalship, (2) duties of the 
principalship position, (3) size and organization of the 
schools, and (̂ ) opinions and attitudes of the principals.
PERSONAL CHARACTERISTICS OF 
THE PRINCIPALSHIP
The data obtained from the questionnaire items one 
through twenty-two pertained to the characteristics of the 
principalship. This information was presented in Tables 1 
through 18. The purpose of this section was to examine the 
demographic, professional, and experiential backgrounds of 




In Table 1 data were presented that revealed the 
age of Mississippi public high school principals in the four 
classifications of schools. The youngest principal in 
Class B classification was between the ages of 2k—29, and 
the oldest principals were in the 55-59 age category. The 
average age of principals in this classification was be­
tween the ages of 30-3^ years of age.
In Class BB, the youngest principals were between 
the ages of 30-3^» and the oldest between the ages of 50-5̂ • 
Forty percent of the principals in this classification fell 
between the ages of 35"39, which represented the most common 
category.
In Class A, the youngest principal was between the 
ages of 2^-29, and the oldest principal was 60 years of age 
or over. Twenty-seven percent of the principals in this 
classification were between the ages of 30-3^.
In Class AA, the youngest principals were between 
the ages of 30-3 ,̂ and the oldest was 60 years of age or 
over. Twenty-nine percent of the principals of this class­
ification fell between the ages of kO-kk.
A further analysis of the data indicated that the 
smaller the school size, the younger the principal. The 
older principals held positions in the larger schools. The 
average age of a Mississippi public high school principal 













Personal Characteristics of Public High School Principals
in Mississippi— 1975
School Classification 
B BB A AA
No. % No. % No. % No. %
0 0 0 0 0 0 0 0
1 4 0 0 1 4 0 0
7 26 2 12 6 27 3 13
5 18 7 40 2 9 2 8
6 22 3 18 4 18 7 29
5 18 3 18 5 23 6 25
1 4 2 12 1 5 3 13
2 8 0 0 2 9 2 8
0 0 0 0 1 5 1 4
27 100 17 100 22 100 24 100
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Table 2 presents data concerning the race and sex 
of Mississippi public high school principals in the four 
classifications of schools. In Class B, 85 percent of the 
principals were white and 15 percent Black. In Class BB,
88 percent were white and 12 percent were Black. In Class
A, 95 percent were white and 5 percent were Black. In 
Class AA, 75 percent were white and 25 percent were Black. 
These data indicate that the largest number of Black prin­
cipals held positions in the larger and more metropolitan 
schools, and the smallest number was in Class A, one class
below the larger schools. Eighty-six percent of the Mis­
sissippi public high school principals were white and 14 
percent were Black.
In Table 2 additional data were presented that 
revealed the sex of Mississippi public high school princi­
pals. One hundred percent of Mississippi public high 
school principals sampled were men. There were no women 
high school principals included in the study.
In Table 3 data were presented that indicated the 
marital status of Mississippi public high school principals. 
Ninety-six percent of the Class B principals were married 
and 4 percent were divorced. In Class BB, 94 percent of the 
principals were married and 6 percent were divorced. In 
Class A, 100 percent of the principals were married. In 
Class AA, 92 percent of the principals were married; 4 per­
cent were widowers, and 4 percent were divorced. These 
data indicated that there were no single or separated
Table 2




B BB A AA
No. % No. at/° No. % NO. % No. %
A. Race
White 23 85 15 88 21 95 18 75 77 86
Black k 15 2 12 1 5 6 25 13 Ik
Other 0 0 0 0 0 0 0 0 0 0
Total 27 100 17 100 22 100 2k 100 90 100
B. Sex
Male 27 100 17 100 22 100 2k 100 90 100
Female 0 0 0 0 0 0 0 0 0 0
Total 27 100 17 100 22 100 2k 100 90 100
Table 3






B BB A AA
No. % No. o f/° No. % NO. % No. %
Married 26 96 16 9^ 22 100 22 92 86 96
Single 0 0 0 0 0 0 0 0 0 0
Widow 0 0 0 0 0 0 0 0 0 0
Widower 0 0 0 0 0 0 1 1 1
Separated 0 0 0 0 0 0 0 0 0 0
Divorced 1 1 6 0 0 1 3 3
Total 27 100 17 100 22 100 Z k 100 90 100
N>
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principals sampled. Ninety-six percent of the principals 
in Mississippi were married, 1 percent was classified as a 
widower, and 3 percent were divorced.
In Table 4- data were presented that reported the 
age of Mississippi public high school principals at the 
time of their first appointment to the position of princi­
pal. The statistics indicated that a majority of principals 
was appointed at an usually young age (median age between 
25-29). Data presented in the table showed that on the 
average, principals of large schools (^51 or more) were 
appointed to their first principalship about five years 
later in life than principals of small schools (less than 
150). These data also indicated that no principals sampled 
were appointed to their positions after fifty years of age.
In Table 5 data were presented that indicated the 
years of experience of Mississippi public high school 
principals. An analysis of data further indicates that the 
majority of the principals surveyed had between four to six 
years of experience. The greatest number of principals with 
twenty-one or more years of experience held positions in the 
larger school classifications (A and AA). Statistics also 
indicated an unusual factor in that 21 percent of the prin­
cipals sampled in the larger classification of AA had only 
been a principal for one to three years.
In Table 6 data concerned with the principals' years 
of experience in their current positions were reported.
Table 4
Age 1975 Mississippi Public High School Principals Were 
First Appointed to the Position of Principal
Age
School Classification Total
B BB A AA
No. /° No. <4i° No. NO. % No. %
20-24 1 4 0 0 2 9 0 0 3 3
25-29 10 37 3 18 11 50 5 21 29 32
30-34 9 33 6 35 6 27 6 25 27 30
35-39 5 18 5 29 1 5 6 25 17 19
40-44 1 4 3 18 0 0 7 29 11 13
45-49 1 4 0 0 2 9 0 0 3 3
50-54 0 0 0 0 0 0 0 0 0 0
Over 55 0 0 0 0 0 0 0 0 0 0
Total 27 100 17 100 22 100 24 100 90 100
-p-
Table 5
Years of Experience of Mississippi Public High School Principals
Years
School Classification
TotalB BB A AA
No. /0 NO. <2/O No. of/O NO. % No. %
1-3 3 11 2 12 3 14 5 21 13 14
4-6 12 45 6 35 5 22 4 17 27 30
7-9 3 11 4 23 3 14 5 21 15 17
10-12 4 15 3 18 3 14 3 12 13 14
13-15 2 7 0 0 2 9 1 4 5 6
16-20 1 4 0 0 2 9 2 8 5 6
21 or over 2 7 2 12 4 18 4 17 12 13
Total 27 100 17 100 22 100 24 100 90 100
Table 6
Number of Years Experience in Current Position
as Mississippi Public High School Principal
Years
School Classification
TotalB BB A AA
No. % No. No. % No. °f/O NO. %
1 3 11 1 6 1 5 1 4 6 7
2 2 7 2 12 2 9 5 21 11 12
3 3 11 3 17 3 13 3 13 12 14
4-5 9 33 6 35 9 41 4 17 28 31
6-8 0 0 2 12 4 18 4 17 10 11
9-11 3 11 2 12 2 9 3 12 10 11
12-14 3 11 0 0 1 5 2 8 6 7
15-17 2 8 0 0 0 0 2 8 4 4
18 or more 2 8 1 6 0 0 0 0 3 3
Total 27 100 17 100 22 100 24 100 90 100
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The largest number of principals surveyed had been princi­
pal of the same school for only four to five years. Only 
3 percent of the principals surveyed had been principal of 
the same school for eighteen years or more. Another inter­
esting note was the fact that 21 percent of the larger AA 
classification school principals surveyed had been in their 
present position only two years.
In Table 7 data were compiled that revealed the 
highest degree held by Mississippi public high school prin­
cipals. The overwhelming majority of the principals had 
earned at least a Master's degree. Only 1 percent had a 
Bachelor's degree or less. More than half of the principals 
surveyed had done graduate work beyond the Master’s degree. 
More than half of the principals in the smaller B classi­
fication had done additional graduate work beyond their 
Master's degree. The only doctoral degree principal was 
reported in the larger AA school classification. The data 
indicated that the majority of high school principals in 
Mississippi was adequately educated in terms of degrees 
earned for their positions.
In Table 8 data were presented that revealed the 
years of teaching experience of Mississippi public high 
school principals prior to assuming their present princi- 
palships. The data indicated that it was an unusual princi­
pal who had earned less than two years of teaching expe­
rience prior to assuming his present principalship. Present 
principals who have taught twenty-five years or longer were
Table 7
Highest Degree Presently Held by Public High School Principals
in Mississippi— 1975
School Classification
Degree B BB A AA Total
No. % NO. /° No. /O No. % NO. %
Bachelor1s 0 0 0 0 1 4 0 0 1 1
Master's in Ed. 10 37 3 18 3 14 5 21 21 23
Master's in some 
other area than 
Ed. Adm. 1 4 3 18 3 14 0 0 7 8
Master's Plus 
Additional 
Grad. Work 14 51 6 35 13 59 15 62 48 53
Ed. Specialist 1 4 1 6 2 9 3 13 7 8
Doctor's 0 0 0 0 0 0 1 4 1 1
Other 1 4 4 23 0 0 0 0 5 6













Years of Teaching Experience of Mississippi Public
High School Principals
School Classification
B BB A AA
10. % NO. % No. % No. %
0 0 0 0 0 0 0 0
0 0 0 0 1 4 0 0
3 11 2 12 3 15 2 8
7 26 2 12 9 42 2 8
9 33 8 47 6 27 5 21
6 22 3 17 1 4 9 38
2 8 2 12 1 4 5 21
0 0 0 0 1 k 1 4
0 0 0 0 0 0 0 0
17 100 17 100 22 100 2^ 100
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almost as rare. The average number of years of teaching 
experience was approximately eight. Approximately 75 per­
cent of the principals had had between four and fourteen 
years of teaching experience. Only one principal surveyed 
had only one year of teaching experience before assuming 
the role of principal.
In Table 9 data were presented that reported the 
chief assignment of Mississippi public high school princi­
pals immediately prior to taking their first principalship 
position. The position most frequently held immediately 
prior to first becoming a principal was that of a secondary 
school teacher. The data also indicated that 28 percent of 
the principals had been athletic coaches prior to becoming 
a principal. The largest number of principals who served 
previously as assistant principals did so in the larger AA 
classification schools. It was noted in data presented in 
Table 7 that only one of the principals surveyed held a 
doctoral degree, and this principal came from the position 
of counselor.
In Table 10 data concerned with the subject area 
taught by Mississippi public high school principals prior 
to becoming principal were indicated. Social sciences was 
the category in which the largest number (39 percent) of 
principals reported having done most of their secondary 
teaching. This was followed fairly close by the mathe­
matics or natural sciences categories. A surprising 13 
percent of the principals had done their teaching in the
Table 9
Chief Assignment of Mississippi Public High School Principals
Immediately Prior to Taking First Principalship Position
School Classification
Assignment B BB A AA Total
No. of/o NO. offO No. % NO. % NO. %
Elem. Principal 1 4 0 0 0 0 1 4 2 2
Jr. High Prin. 0 0 0 0 0 0 0 0 0 0
Asst. Principal 3 11 1 6 4 18 6 25 14 15
Secondary Teacher 10 37 7 41 10 45 7 29 34 38
Athletic Coach 9 34 6 35 5 23 5 21 25 28
Position in County 
or District 
Office 0 0 0 0 0 0 0 0 0 0
Superintendent 0 0 0 0 0 0 0 0 0 0
Dept. Chairman or 
Area Supervisor 0 0 0 0 0 0 0 0 0 0
Counselor 2 7 1 6 1 5 3 13 7 8
Other 2 7 2 12 2 9 2 8 8 9
Total 27 100 17 100 22 100 24 100 90 100
Table 10
Subject Area Taught by Mississippi Public High School Principals
Prior to Becoming Principal
School Classification
Subject Area B BB A AA Total
No. cf/° NO. NO. cf/» No. No. %
Art or Music 
Business Educa­
1 4 1 6 0 0 1 hr 3 3
tion 0 0 0 0 0 0 0 0 0 0




0 0 0 0 0 0 0 0 0 0
cation 
Mathematics or
4 15 5 29 4 18 0 0 13 15




10 37 6 35 8 36 11 46 35 39
tion 3 11 3 18 3 14 3 12 12 13
Other 1 4 0 0 0 0 0 0 1 1
Total 27 100 17 100 22 100 24 100 90 100
■«=-
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health and physical education area since a high 28 percent 
of the principals reported in Table 9 had served as athletic 
coaches prior to becoming principals. It was assumed that 
the absence of women high school principals in the study 
attributed to the limited number of present principals who 
had taught English, speech, and art, as these areas are 
popular teaching areas for women.
In Table 11 data were presented that revealed the 
present status of Mississippi public high school principals 
with regard to state certification and their major area of 
undergraduate study. An overwhelming majority of princi­
pals (69 percent) held a AA certificate in administration 
and supervision. A surprising 23 percent of the principals 
held a AAA certificate, which was thirty hours of additional 
graduate work beyond the Master's degree. Only one princi­
pal had a doctoral degree and only 7 percent had AA permits.
The data also revealed that 96 percent of the prin­
cipals had done their undergraduate study in secondary edu­
cation. The three principals surveyed who had done their 
undergraduate work in elementary education held principal- 
ships in the smaller and more rural schools. All the 
principals in the larger schools had done their work at the 
secondary level.
In Table 12 data were indicated that revealed the 
hours devoted per week to professional growth by Mississippi 
public high school principals. The largest number of
Table 11
Present Status with Regard, to State Certification and. Major Area




TotalB BB A AA
No. % No. €/O No. % No. % No. 47°
A. .Present Status with Regard to State Certification
Class A 0 0 0 0 0 0 0 0 0 0
AA Permit 1 k 1 6 2 9 2 8 6 7AA in Admin. &
Supervision 2k 89 11 65 13 59 Ik 59 62 69
AAA 2 7 5 29 7 32 7 29 21 23
Other 0 0 0 0 0 0 1 1 1
Total 27 100 17 100 22 100 2k 100 90 100
Ma i or Area of Undergraduate Studv
Elementary 1 k 1 6 1 5 0 0 3 3Secondary 26 96 16 94 21 95 23 96 86 96
Special Educ. 0 0 0 0 0 0 0 0 0 0
Other 0 0 0 0 0 0 1 k 1 1




Hours Devoted per Week to Professional Growth by
Mississippi Public High School Principals— 1975
Hours
School Classification
TotalB BB A AA
No. ofp Mo. tO No. % No. % No. %
None 0 0 0 0 1 5 0 0 1 1
1-2 7 26 5 29 3 13 k 17 19 21
3-k 10 37 3 18 10 ^5 10 ^2 33 37
5-6 b 15 23 k 18 2 8 1J* 15
7-8 15 2 12 l 5 3 12 10 11
9-10 2 7 3 18 1 5 2 8 8 9
11 or more 0 0 0 0 2 9 3 13 5 6
Total 27 100 17 100 22 100 7Mr 100 90 100
-p-
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principals devoted from three to four hours per week to 
professional growth. Twenty-one percent devoted only one 
to two hours per week and only one principal did not devote 
any time to professional growth. Principals of the larger 
A and AA schools spent 6 percent of their time in eleven or 
more hours of professional growth, while the principals of 
the smaller, more rural schools did not spend over two 
hours in professional growth per week.
In Table 13 data were reported that revealed the 
college courses considered to be most important in the 
preparation of beginning public high school principals in 
Mississippi. Course subjects believed to be "absolutely 
essential" by at least 20 percent of the principals in­
cluded general school administration and supervision of 
instruction. Courses believed to be relatively less essen­
tial included history of education, methods of research, 
general psychology, sociology, methods courses, child 
growth and development, and educational psychology. In 
this era of teacher and student right law suits, it was 
surprising to find that only 14 percent of the principals 
considered school law to be an important college course.
The three courses considered most important by the princi­
pals were general school administration, supervision of 
instruction, and curriculum development.
In Table 14 data were revealed concerning the num­
ber of articles published by Mississippi public high school
Table 13
College Courses Considered to be Most Important in the Preparation 
of Beginning Public High School Principals in Mississippi
School Classification
Courses B BB A AA Total
No. % No. /o No. ( r/O No. No. %
General School
Administration 32 40 20 39 19 29 20 28 91 34
Supervision of
Instruction 17 21 13 25 15 23 19 26 64 24School Law 10 13 8 16 12 18 9 13 39 14
Curriculum
Development 9 11 4 8 5 8 11 15 29 10School Finance 8 10 4 8 9 14 2 3 23 8
Tests and
Measurements 1 1 0 0 0 0 0 0 1 4
Child Growth and
Development 2 2 0 0 3 4 2 3 7 2Educational
Psychology 0 0 1 2 2 3 4 5 7 2
General Psychology 0 0 0 0 0 0 0 0 0 0
Methods of
Teaching 0 0 1 2 1 1 2 3 4 1
Methods of
Research 0 0 0 0 0 0 1 1 1 0
Philosophy of
Teaching 2 2 0 0 0 0 2 3 4 1
History of Educa­
tion 0 0 0 0 0 0 0 0 0 0
Sociology 0 0 0 0 0 0 0 0 0 0
Other 0 0 0 0 0 0 0 0 0 0
Total 81 100 51 100 66 100 72 100 270 100
Table 1^




B BB A AA Total
No. /° No. % No. % NO. % NO. £
Yes 2 7 2 12 2 9 17 10 11
No 25 93 15 88 20 91 20 83 80 89
Total 27 100 17 100 22 100 2^ 100 90 100
Local level 2 67 2 100 0 0 1 50 5 62
State level 1 33 0 0 1 100 0 0 2 25
National level 0 0 0 0 0 0 1 50 1 13
International
level 0 0 0 0 0 0 0 0 0 0
Total 3 100 2 100 1 100 2 100 8 100
principals. An overwhelming 89 percent of the principals 
had published no articles. Only 11 percent had published 
any articles at all, and 62 percent of these were concerned 
with local level problems. More articles had been written 
by the principals of the larger AA schools, and this was 
due to their having more assistant principals and with 
apparently more time to write an article. Approximately 13 
percent had written an article on the national level, and 
none had written any on the international level. The evi­
dence was clear that Mississippi principals should contribute 
more effort to research and publication.
In Table 15 the data showed that the membership in 
professional national and state organizations by Mississippi 
public high school principals was held by a majority of the 
principals who belonged to the National Association of 
Secondary School Principals on the national level. Only 
1̂ + percent belonged to the Association for Supervision and 
Curriculum Development and National Education Association. 
Twenty-three percent of the principals belonged to other 
national organizations or none at all.
At the state level, 86 percent of the principals 
belonged to the Mississippi Association of Secondary School 
Principals and the Mississippi Association of Educators.
It was noted that all the principals surveyed belonged to 
some state professional organization.
Table 15
Membership in Professional National and State Organizations by
Mississippi Public High School Principals— 1975
School Classification
Membership B BB A AA Total
No. /O No. off° NO. et/o NO. % NO. %
A. National
NASSP 16 59 7 4i 17 77 17 71 57 63ASGD 2 7 0 0 2 9 0 0 4 5NEA 4 15 1 6 1 5 2 8 8 9None 1 4 8 47 0 0 1 4 10 11
Other 4 15 1 6 2 9 4 17 11 12
Total 
B. State
27 100 17 100 22 100 24 100 90 100
Miss. Assoc of
Educators 14 52 8 47 9 40 5 21 36 40
NASSP
MA Sup. & Curr.
10 37 6 35 11 50 14 58 41 46
Dev. 1 0 0 1 5 0 0 2 2
Other 2 7 3 18 1 5 5 21 11 12
Total 27 100 17 100 22 100 24 100 90 100
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In Table 16 data were presented that revealed the 
position of officer in national and state associations by 
Mississippi public high school principals in Tables 1^ and 
15. The data indicated that 73 percent of the principals 
had held no office in organizations. The larger AA school 
principals held more offices than did the principals from 
the smaller schools. It was reported that thirteen AA 
principals held ,office in national and state organizations.
In Table 1? data that revealed the professional 
publications subscribed to by Mississippi public high school 
principals were reported. The majority of principals sub­
scribed to the National Association of Secondary School 
Principals Journal, Education Digest, and Phi Delta Kappan. 
Only 18 percent of the principals were members of Phi Delta 
Kappa, a very prestigious organization for educators in the 
United States.
In Table 18 data that revealed current salary and 
length of yearly employment of Mississippi public high 
school principals were indicated. The average salary of 
Mississippi principals was approximately #15,000. No prin­
cipal surveyed in the smaller B classification rural schools 
earned more than #11,999. The larger salaries of #18,000 or 
more were earned by principals of the larger city schools.
The data revealed an overwhelming 93 percent of 
principals were employed on a twelve-month basis. The data 
supported the idea that the principalship has become a
Table 16
Position of Officer in National and State Associations by
Mississippi Public High School Principals
Response
School Classification
TotalB BB A AA
No. fo No. % NO. % NO. % No. %
Yes 4 15 3 18 6 27 11 46 24 27
No 23 85 14 82 16 73 13 54 66 73
Total 27 100 17 100 22 100 24 100 90 100
Table 17
Professional Publications Subscribed to by Mississippi
Public High School Principals
Publication
School Classification
TotalB BB A AA
No. /O NO. o f/ o No. o f/° No. * No. *
Phi Delta Kappan 4 9 3 15 6 20 14 25 27 18
NASSP Journal 15 34 7 35 12 40 21 39 55 37
Educ. Digest 14 32 5 25 7 23 15 28 41 28
Saturday Review 3 7 3 15 2 7 2 4- 10 6
Research Journal 4 9 0 0 2 7 2 8 5
Other 4 9 2 10 1 3 0 0 7 4
Total 44 100 20 100 30 100 54 100 148 100
Table 18
Current Salary and Length of Yearly Employment of Mississippi
Public High School Principals
School Classification
Salary B BB A AA Total
NO. /» No. € NO. % No. % NO. %
A. Current Salary
Less than $8,000 0 0 0 0 0 0 0 0 0 0
$8,000-$9,999 0 0 0 0 0 0 0 0 0 0
$10,000-$11,999 5 19 0 0 0 0 0 0 5 6
$12,000-$13,999 12 *J4 3 18 k 18 0 0 19 21
$1^,000-$15,999 7 26 12 70 9 kl 6 25 3^ 38
|16,000-$17,999 3 11 2 12 7 32 8 33 20 22$18,000 & over 0 0 0 0 2 9 10 k2 12 13
Total 27 100 17 100 22 100 2k 100 90 100
B. Months
9 2 7 0 0 0 0 0 0 2 210 1 0 0 1 5 0 0 2 211 0 0 1 6 0 0 2 8 3 312 2k 89 16 9k 21 95 22 92 83 93
Total 27 100 17 100 22 100 2^ 100 90 100
V_r\-P-
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full-time job. Only 7 percent of the principals were em­
ployed for either nine, ten, or eleven months.
DUTIES OP THE PRINCIPALSHIP 
POSITION
The data obtained from questionnaire items twenty- 
three through forty-three pertained to the duties of the 
Mississippi public high school principals. This informa­
tion was presented in Tables 19 through 33.
In Table 19 data that revealed the duties of Mis­
sissippi public high school principals in regard to super­
vision of classroom instruction and their most important 
function in the school were reported. The largest number 
of principals reported supervising teachers once or more 
weekly. At least 28 percent of the principals were in this 
category. The smaller the school, the more frequently the 
principal visited the classroom, and this was probably a 
result of fewer teachers and fewer buildings.
The majority of principals surveyed felt that their 
most important function served was that of general adminis­
trator. Only 28 percent felt that their most important 
function was that of instructional leader. It was interest­
ing to note that the smaller the school the more the 
principals considered themselves as instructional leaders. 
Twenty-four percent considered their most important function 
as disciplinarian. It was noted that the larger the school,
Table 19
Duties of the Mississippi Public High School Principals in Regard to Supervision 
of Classroom Instruction and Most Important Function
Served in Their Schools
School Classification
Item B 33 A AA Total
No. % No. 3 No. % No. % No. %
A. Supervising Classroom Instruction
Frequently (once
or more weekly 10 37 6 35 k 18 5 21 25 28Once or more 
weekly 12 44 5 29 8 36 15 62 ko kk
Infrequently 
(once or more 
monthly) 5 19 k 2k 10 k6 3 13 22 25
Not at all 0 0 2 12 0 0 1 k 3 3
Total 27 100 17 100 22 100 2k 100 90 100




6 35 k 18 5 21 25 28
Administrator 12 44 5 29 8 36 15 63 ko k5
Disciplinarian 5 19 2k 10 k6 3 12 22 2k
Other 0 0 2 12 0 0 1 k 3 3
Total 27 100 17 100 22 100 2k 100 90 100
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the more frequently principals were inclined to view them­
selves as disciplinarians.
In Table 20 data were presented that revealed 
professional faculty studies and other in-service meetings 
conducted by Mississippi public high school principals.
The majority of principals surveyed did not conduct profes­
sional faculty studies in their school. The data revealed 
that the smaller schools tended to conduct less faculty 
studies than did the larger schools. Nearly half (40 per­
cent) of the principals reported having conducted profes­
sional faculty studies in their schools. An analysis of 
the data indicated that the larger the school, the more 
frequently faculty studies were conducted.
The data presented also indicated that 88 percent 
of the principals reported having conducted other in-service 
meetings in their school. A review of these data further 
indicated that the majority of principals conducted some 
form of in-service or faculty study in their schools to 
help broaden their teachers' insights in education.
In Table 21 data were presented that revealed the 
role of Mississippi public high school principals in 
selecting faculty members. An overwhelming majority (97 
percent) indicated their role was to interview and recommend 
teachers prior to employment. Only two principals were re­
ported as having no role in the selection of faculty 
members, and these were principals of the larger A and AA
Table 20
Professional Faculty Studies and Other In-Service Meetings Conducted
by Mississippi Public High School Principals
School Classification
Item B BB A AA Total
No. % NO. % No. % No. % No. %
A. Professional Faculty 
Yes 5
Studies
19 8 47 10 45 13 54 36 40
No 22 81 9 53 12 55 11 46 54 60
Total 27 100 17 100 22 100 24 100 90 100
B. In-Service Meetings 
Yes 25 93 14 82 17 77 23 96 79 88
No 2 7 3 18 5 23 1 4 11 12
Total 27 100 17 100 22 100 24 100 90 100
Table 21
Role in Selecting Faculty Members by Mississippi
Public High School Principals
School Classification
Role B BB A AA Total
MO. % No. cf.*> NO. % No. % No. %
None 0 0 0 0 1 5 1 k 2 2
Interview and 
Recommend 27 100 16 9^ 21 95 23 96 87 97
Employ without 
Central Office 
Approval 0 0 1 6 0 0 0 0 1 1
Total 27 100 17 100 22 100 2k 100 90 100
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classification schools. Only one principal reported 
authorization to employ faculty members without central 
office consent.
In Table 22 data were reported that revealed the 
amount of time Mississippi public high school principals 
spent on solving discipline problems. Sixty-eight percent 
of the principals spent between 5~15 percent of their time 
solving discipline problems. The largest number of princi­
pals reported spending approximately 10 percent of their 
time on solving discipline problems. Only seven principals 
reported spending 30 percent or more of their time on solv­
ing discipline problems. Only a few principals from the 
larger AA classification schools reported spending more than 
15 percent of their time solving discipline problems. This 
was probably due to the principals of the larger schools 
having assistants who were assigned to the role of disci­
plinarian.
In Table 23 data were presented that revealed the 
involvement of parent-teacher organizations in the schools 
of Mississippi public high school principals. More than 
one half of the principals reported having a parent-teacher 
organization in their school. Forty-one percent of the 
principals reported having no such organization in their 
schools. The smaller schools tended to have more parent- 
teacher organizations in their schools, whereas the larger 
high schools tended to have no parent-teacher organization.
Table 22
Time Mississippi Public High School Principals Spend
on Solving Discipline Problems
Time
School Classification
TotalB BB A AA
No. % No. nr NO. of,0 No. % No. %
5% 4 15 3 18 3 14 6 25 16 18
10% 6 22 6 35 6 27 7 29 25 28
15% 5 19 3 17 6 27 6 26 20 22
20% 6 22 2 12 2 9 1 4 11 12
25% 4 15 2 12 4 18 1 4 11 12
J0% or more 2 7 1 6 1 5 3 13 7 8
Total 27 100 17 100 22 100 24 100 90 100
Table 23
Parent-Teacher Organizations Active in Schools of




TotalB BB A AA
No. % No. % No. % No. % No. %
Yes 19 70 10 59 13 59 11 46 53 59
No 8 30 7 1*1 9 1*1 13 51* 37 1*1
Total 27 100 17 100 22 100 21* 100 90 100
o\ro
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In Table 2k data that revealed whether or not 
Mississippi public high school principals informed their 
teachers before visiting their classrooms were indicated.
A majority of the principals surveyed reported informing 
their teachers sometimes before visiting their classroom. 
Most of the principals felt that teachers should be visited 
and observed on specific occasions with advanced notice and 
on other occasions without an advanced notice.
In Table 25 data were presented that revealed the 
presence of Mississippi public high school principals at 
extracurricular activities and the assignment of faculty 
members to supervise these activities. Each one of the 
principals surveyed reported being present at his school's 
extracurricular activities. This responsibility was con­
sidered a significant part of the school principalship 
position.
A majority (75 percent) of the principals reported 
assigning faculty members to supervise these activities 
without compensation. A small percentage (22 percent) re­
ported paying faculty members. The smaller schools tended 
to use teachers to supervise these activities on a more 
frequent basis and usually without pay. This was primarily 
due to a lack of funds to compensate teachers for this 
assignment.
In Table 26 data that revealed the choice of Missis­
sippi public high school principals as to whether they would
Table 2k
The Informing of Teachers Before Their Classrooms Are Visited
by Mississippi Public High School Principals
Response
School Classification
TotalB B3 A AA
No. /=> No. trffO No. cf;Q No. % No. %
Yes 12 kk 3 18 k 18 5 21 2k 27
NO 7 26 5 29 k 18 5 21 21 23
Sometimes 8 30 9 53 Ik 6^ Ik 58 k5 50
Total 27 100 17 100 22 100 2k 100 90 100
O n-P-
Table 25
The Presence of Mississippi Public High School Principals at Their School 
Extracurricular Activities and the Assignment of Faculty 
Members to Supervise these Activities
School Classification
Item B BB A AA Total
No. o f/° No. o ffO No. % No. % No. %
A. Attendance
curricular
at School Extra- 
Activities
Yes 27 100 17 100 22 100 24 100 90 100
No 0 0 0 0 0 0 0 0 0 0
Total 27 100 17 100 22 100 24 100 90 100
B. Assignment of Faculty Members 
to Supervise these Activities
Yes , with pay 3 11 2 12 3 14 12 50 20 22
Yes , without pay 23 85 14 82 18 82 12 50 67 75
No 1 4 1 6 1 4 0 0 3 3
Total 27 100 17 100 22 100 24 100 90 100
Table 26
Choice of Mississippi Public High School Principals as to Whether They Would Still 
Enter the Education Profession if They Were to Begin a New Career and if They 
Would Still Care to Become a Mississippi Public High School Principal
School Classification
Response B BB A AA Total
No. % No. No. % NO. % No. %
A. Remaining in 
Profession
the Education
Yes 21 78 14 82 13 59 19 79 67 75
No 4 15 0 0 5 23 3 13 12 13
Undecided 2 7 3 18 4 18 2 8 11 12
Total 27 100 17 100 22 100 24 100 90 100
B. Still Care to Become a Mississippi 
Public High School Principal
Yes 21 78 14 82 14 64 21 88 70 78
No 5 19 2 12 6 27 1 4 14 16
Undecided 1 3 1 6 2 9 2 8 6 6
Total 27 100 17 100 22 100 24 100 90 100
ONOs
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still enter the education profession if they were to begin 
a new career and if they would still care to become a high 
school principal were reported. An overwhelming 75 percent 
of the principals reported they would still enter the edu­
cation profession if they began a new career, whereas 12 
percent were undecided.
A further analysis of the data indicated that a 
high percentage (78 percent) reported they would still 
choose to become a high school principal, whereas only 6 
percent indicated they were undecided.
In Table 27 data were presented that revealed the 
satisfaction of Mississippi public high school principals 
with their position as their final goal and the amount of 
community prestige realized by their position. A majority 
of the principals surveyed (50 percent) indicated their 
position was not their final goal. The data indicated that 
principals of the larger schools were more content with 
their current position being their final goal than were the 
principals of the smaller schools. Analysis of the data 
indicated that most of the principals did aspire to reach a 
higher position.
A further analysis of the data also revealed that 
75 percent of the principals felt that their position gave 
them a moderate amount or considerable amount of prestige 
in the community. A low 16 percent indicated their position 
gave them very little or some prestige in their community.
Table 27
The Satisfaction of Mississippi Public High School Principals With Their Position as 
Their Final Goal and the Amount of Community Prestige Realized by Their Position
School Classification
Response B BB A AA Total







Yes 3 11 1 6 2 9 12 50 18 20
No 14 52 12 71 14 64 5 20 45 50
Undecided 10 37 4 23 6 27 7 30 27 30
Total 27 100 17 100 22 100 24 100 90 100
B. Amount of Community Prestige Realized
Very little 1 4 0 0 2 9 1 4 4 5
Some 3 11 2 12 2 9 3 13 10 11
Moderate Amt . 12 45 6 35 11 50 8 33 37 41
Considerable 9 33 6 35 7 32 9 37 31 34
Very much 2 7 3 18 0 0 3 13 8 9
Total 27 100 17 100 22 100 24 100 90 100
O n00
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In Table 28 data concerned with the number of 
assistant principals assigned to Mississippi public high 
school principals were reported. The data revealed that 
the smaller classification of schools tended to have fewer 
assistant principals. A majority of the principals (57 per­
cent) indicated they had at least one part-time or one 
full-time assistant principal. Generally, the larger 
classification schools were assigned more assistant princi­
pals.
In Table 29 data were presented that revealed the 
amount of time devoted per week by Mississippi public high 
school principals to their position. The median work week 
was approximately fifty-four hours. The data suggested 
that principals of larger schools worked longer hours than 
principals of smaller schools.
In Table 30 data were reported that revealed the 
attendance of Mississippi public high school principals at 
state-wide or national meetings in the last two years. Al­
most one half of the principals reported having attended 
several professional meetings during the year. The data 
suggested the smaller the school, the fewer meetings the 
principals were able to attend. The larger, more prosperous 
schools enabled their principals to attend more meetings 
during the year.
In Table 31 data were indicated concerning member­
ship in civic organizations by Mississippi public high
Table 28




B BB A AA Total
No. % No. % NO. % No. /» NO. %
None 8 30 6 35 3 14 0 0 17 19
One Part-time 14 52 4 24 4 18 3 13 25 28
One Full-time 5 18 4 24 5 23 12 50 26 29
Two Full-time 0 0 1 6 4 18 6 25 11 12
Three or more 
Full-time 0 0 0 0 4 18 2 8 6 7
One Full-time & 
One Part-time 0 0 2 11 2 9 1 4 5 5
Total 27 100 17 100 22 100 24 100 90 100
Table 29
Amount of Time Devoted Per Week by Mississippi Public




TotalB BB A AA
No. /° No. € NO. K/O No. £ NO. *
Less than 40 0 0 0 0 0 0 0 0 0 0
^0-49 2 7 2 12 0 0 3 12 7 8
50-59 13 48 2 12 15 68 10 42 40 45
60-69 9 33 10 58 5 23 7 29 31 34
70 or more 3 12 3 18 2 9 4 17 12 13
Total 27 100 17 100 22 100 24 100 90 100
Table 30
Attendance of Mississippi Public High School Principals at State-wide
or National Meetings in the Last Two Years
Attendance
School Classification
TotalB BB A AA
NO. % No. of/0 NO. % No. % No. %
Yes, Several 7 26 5 29 12 54 16 67 40 44
Yes, Twice 3 11 3 18 5 23 5 21 16 18
Yes, Once 10 37 3 18 2 9 3 12 18 20
No 7 26 6 35 3 14 • 0 0 16 18
Total 27 100 17 100 22 100 24 100 90 100
-'O
Table 31




TotalB BB A AA
No. % No. of/° No. * NO. offo No. %
None 10 37 k 23 8 36 11 ^6 33 37
One 8 30 7 ^2 7 32 7 29 29 32
Two k 15 k 23 6 27 17 18 20
Three 3 11 2 12 1 5 2 8 8 9
More than Four 2 7 0 0 0 0 0 0 2 2
Total 27 100 17 100 22 100 zh 100 90 100
school principals. Thirty-three of the principals sur­
veyed indicated that they belonged to no civic organiza­
tions. An analysis of data indicated that 52 percent of 
the principals belonged to one or two civic organizations. 
Only two principals reported belonging to more than four 
organizations, and these were principals of smaller rural 
schools.
In Table 32 data were presented that revealed the 
number of secretaries assigned to Mississippi public high 
school principals. Overall, 58 percent of the principals 
had at least one full-time secretary, and 28 percent had 
two full-time or more secretaries. The size of the school 
was a most important factor related to the presence of 
secretarial assistance to the principal.
In Table 33 data were presented that revealed 
whether or not Mississippi public high school principals 
were assigned adequate janitoral personnel. The majority 
of the principals surveyed (78 percent) indicated they had 
sufficient janitoral personnel. Only 22 percent indicated 
a need for more janitoral help.
SIZE AND ORGANIZATION OP THE SCHOOLS
The data obtained from the questionnaire items 
forty-four through fifty-three pertained to the size and 
organization of Mississippi public high school principals. 
This information was presented in Tables 3^ through 42.
Table 32
Secretaries Assigned to Mississippi Public High School Principals
Secretaries
School Classification
TotalB BB A AA
No. % No. of NO. % No. % No. %
One Full-time 24 89 11 64 11 50 6 25 52 58
One Part-time 3 11 3 18 3 14 k 17 13 14
Two Full-time 0 0 3 18 5 22 11 k6 19 21
Other 0 0 0 0 3 14 3 12 6 7
Total 27 100 17 100 22 100 2k 100 90 100
Table 33
Adequate Janitoral Personnel Assigned to Mississippi
Public High School Principals
School Classification
Janitoral
Personnel B BB A AA Total
No. % No. % NO. cf/0 No. % No. %
Yes 20 12 70 18 82 20 83 70 78
No 7 26 5 30 18 4 17 20 22
Total 27 100 17 100 22 100 2^ 100 90 100
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In Table 3^ data concerned with the organization of 
grades and classification of schools of Mississippi public 
high school principals were revealed. The largest number 
of principals indicated grades one through twelve were in­
cluded in their schools, and next were grades nine through 
twelve. The smaller schools tended to contain all twelve 
grades and the larger schools contained grades nine through 
twelve. Of the principals surveyed, 27 percent held 
positions in Class B  schools, 17 percent in Class B B ,  22 
percent in Class A, and 24 percent in Class AA.
In Table 35 data were presented that revealed the 
number of graduating seniors during the 197^-75 school year 
in schools of Mississippi public high school principals. 
Approximately one third of the principals served in schools 
with fewer than fifty senior high school students. Another 
one third served as principals of schools with fifty to one 
hundred senior high school students. A final one third 
served as principals of schools with 101 to more than 250 
senior high school students.
In Table 36 data that revealed the number of teach­
ing personnel in schools of Mississippi public high school 
principals were reported. The median number of teaching 
personnel per school was approximately thirty-two. Teaching 
personnel for many of the smaller schools was unusually 
large, but this was due primarily to these schools contain­
ing grades kindergarten or one through twelve. The larger 
schools included only secondary grades.
Table 34
Organization of Grades and Classification of Schools of
Mississippi Public High School Principals
Item
School Classification
TotalB BB A AA
No. % NO. % NO. % No. % NO. %
A. Grade Organization
K-12 7 26 3 18 4 18 0 0 14 16
7-12 3 11 3 18 3 14 2 8 11 121-12 14 52 7 41 6 27 0 0 27 308-12 0 0 0 0 0 0 1 4 1 1
9-12 3 11 4 23 7 32 10 42 24 2710-12 0 0 0 0 2 9 10 42 12 1311-12 0 0 0 0 0 0 1 4 1 1
Total 27 100 17 100 22 100 24 100 90 100
B. Classification
Class B
(150 or less) 27 30 27 30Class BB
(151-250) 17 19 17 19Class A
(251-^50) 22 24 22 24
Class AA
(451 or more) 24 27 24 27
Total 27 30 17 19 22 24 24 27 90 100
Table 35
Number of Graduating Seniors During the 1974-75 School Year in Schools
of Mississippi Public High School Principals
G r a d u a t i n g
S e n i o r s
S c h o o l  C l a s s i f i c a t i o n
T o t a lB B B A AA
N o . % N o . % N o . % N o . % N o . %
F e w e r  t h a n  50 26 96 * 4 24 .1 5 0 0 31 34
50-100 1 4 13 76 17 77 0 0 31 34
101-200 0 0 0 0 4 18 14 58 18 20
201-250 0 0 0 0 0 0 5 21 5 6
250 o r  m o r e 0 0 0 0 0 0 5 21 5 6
T o t a l 27 100 17 100 22 100 24 100 90 100
Table 36
Number of Teaching Personnel in Schools of Mississippi




TotalB B B A A A
N O . % N o . /° N O . $ N O . * No. %
10-15 1 4 2 12 0 0 0 0 3 3
20-25 15 56 4 24 3 13 0 0 22 24
30-35 9 33 6 35 8 36 4 17 27 30
40-45 2 7 3 18 1 5 7 29 13 15
45-50 0 0 0 0 1 5 3 12 4 5
More than 50 0 0 2 11 9 41 10 42 21 23
Total 27 100 17 100 22 100 24 100 90 100
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In Table 37 data that revealed the age of the 
school plant in which Mississippi public high school prin­
cipals served were indicated. Only 2 percent of the build­
ings were less than five years old. A majority of the 
buildings was between fifteen and thirty-nine years old. 
Smaller schools tended to be housed in older buildings. 
Approximately 25 percent of the buildings were more than 
forty years old.
In Table 38 data were presented that revealed the 
percentage of senior high students in each kind of academic 
program included in schools of Mississippi public high 
school principals. It was revealed that the largest num­
ber of students in the B classification schools was con­
sidered to be enrolled in the college preparatory program. 
This, however, may be due to the smaller number and less 
diversified students enrolled. The largest number of 
students in all three classifications was considered to be 
enrolled in the general program of studies. The largest 
number of vocational program students was in the larger AA 
classification schools. This was due to the larger schools' 
access to vocational centers and facilities.
In Table 39 data were presented that revealed the 
percentage of 1975“76 graduating seniors in schools of 
Mississippi public high school principals who went to col­
lege. The principals of about one half of the high schools 
surveyed reported that approximately 30-39 percent of the
Table 37
Age of School Plant in which Mississippi Public High School
Principals are Located
Age of School 
Plant
School Classification
B BB A AA Total
No. % NO. % No. % No. /0 N O . %
Less than 
5 years old, 1 b 0 0 0 0 1 b 2 2
5-1^ yrs. old 3 11 b 23 5 23 9 38 21 23
15-39 yrs. old 16 59 8 ^7 15 68 11 b6 50 56
^0-^9 yrs. old 5 19 2 12 2 9 2 8 11 12
50 yrs. or more 2 7 3 18 0 0 1 b 6 7
Total 27 100 17 100 22 100 2b 100 90 100
Table 38
Percentage of Senior High Students in Each Kind of Academic Program Included in
Schools of Mississippi Public High School Principals
School Classification
Program B BB A AA Total
No. $ No. $ No. $ No. $ No. $
A. College Preparatory
Less than 10$ 4
10-34$ 8
35$ or more 15
Total 27
B. General Program
Less than 10$ 4
10-3^$ 12
35$ or more 11
Total 27
C. Vocational Program
Less than 10$ 11
10-34$ 13






































Percentage of 1975-76 Graduating Seniors in Schools of Mississippi Public
High School Principals who Went on to College
School Classification
C o l l e g e  B o u n d  
S t u d e n t s  
( P e r c e n t )
B B B A AA T o t a l
N o . % N O . % N o . % N O . % N o . %
L e s s  t h a n  5 1 4 0 0 0 0 0 0 1 1
5-9 1 4 0 0 0 0 0 0 1 1
10-19 5 18 2 11 1 5 1 4 9 10
20-29 4 14 4 24 2 9 3 13 13 15
30-39 11 41 2 11 5 22 7 29 25 28
40-59 3 11 4 24 10 45 3 13 20 22
60-79 1 4 4 24 3 14 10 41 18 20
80-94 1 4 1 6 1 5 0 0 3 3
9 5  o r  m o r e 0 0 0 0 0 0 0 0 0 0
T o t a l 27 100 17 100 22 100 24 100 90 100
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graduates of the 1975-76 school year enrolled in college.
The percentage of schools with high proportions of students 
going to college was larger in the AA classification 
schools, which have a larger number of students enrolled 
and a more varied curriculum.
In Table 40 data were presented that revealed the 
opinions of Mississippi public high school principals re­
garding the ideal grade organization for a senior high 
school. Seventy-two percent of the principals surveyed 
indicated that grades 10-12 were ideal senior high schools. 
Twenty-three percent felt the 9-12 organization was ideal. 
The 7-12 grade organization was considered the least ideal 
by the principals surveyed.
In Table 41 data were presented that revealed the 
adequacy of school plant size in proportion to number of 
students in schools of Mississippi public high school prin­
cipals. More than one half of the principals surveyed (54 
percent) indicated their plants were adequate in size. 
However, 46 percent indicated their plants were inadequate 
in size in proportion to the number of students enrolled.
In Table 42 data were presented that indicated the 
regional accreditation status of Mississippi public high 
schools served by principals included in the study. Data 
collected in the survey indicated that one half (50 percent) 
of the high schools were accredited by the Southern Assoc­
iation, The larger AA classification schools reported the
Table ^0
Opinions of Mississippi Public High School Principals Regarding the Ideal




TotalB BB A AA
No. of10 No. of/o No. % NO. % No. %
7-12 1 b 0 0 0 0 0 0 1 1
8-12 0 0 0 0 0 0 0 0 0 0
9-12 7 25 3 18 6 27 5 21 21 23
10-13 18 67 13 76 16 73 17 71 6^ 72
11-12 1 b 0 0 0 0 2 8 3 3
Other 0 0 1 6 0 0 0 0 1 1
Total 27 100 17 100 22 100 2b 100 90 100
COOx
Table 41
Adequacy of School Plant Size in Proportion to Number of Students in Schools





TotalB B B A AA
No. % NO. % NO. at NO. % N O . %
Yes 11 4l 12 71 9 41 17 71 k9 5k
No 16 59 5 29 13 59 7 29 kl 46
Total 27 100 17 100 22 100 24 100 90 100
Table 42
Schools of Mississippi Public High School Principals Accredited By
Southern Association of Colleges and Schools
School Classification
Accreditation 
of Schools B B B A AA Total
No. % No. % NO. % No. % No. %
Yes 4 15 8 47 11 50 22 92 ^5 50
NO 23 85 9 53 11 50 2 8 45 50
Total 27 100 17 100 22 100 24 100 90 100
0000
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higher number of schools that were accredited. The smaller 
A classification schools tended not to be affiliated with 
Southern Association accreditation.
PROFESSIONAL OPINIONS OF THE PRINCIPALS
Table 4-3 presented data that revealed the opinions 
of the principals toward a number of pertinent social and 
educational issues (questionnaire items 5^-100)* The re­
sults of the data analysis indicated the following:
1. Forty-two percent of the principals favored a 
merit pay plan for their teachers. Thirty-two percent did 
not favor the plan. The principals of the smaller rural 
schools tended to favor merit pay plans more frequently 
than did the principals of the larger schools.
2. If a merit pay plan were implemented, 5^ per­
cent of the principals reported they would be willing to
assume the responsibility of deciding which teachers should 
receive a higher salary among their teachers and who did the 
best job. The rural principals indicated they were willing 
to assume the responsibility of evaluation in greater num­
bers than did the other principals.
3. Approximately two thirds of the principals were
in favor of accountability movements in education. This
percentage was almost equally distributed among all sizes 
of schools. Twenty-one percent were undecided, largely in 
the rural schools.
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k, Present opinions among principals indicated that 
more than one half (51 percent) did not favor compulsory 
school attendance. However, k9 percent gave their endorse­
ment to this program. The greatest amount of reluctance was 
revealed by the Glass A school principals. The smaller 
Class B and BB schools favored compulsory school attendance 
more often than did the principals of the larger Class A and 
AA schools.
5. Approximately two thirds of the principals sur­
veyed felt that interscholastic sports programs in Missis­
sippi public high schools were not over-emphasized. The 
data indicated that the larger the school, the less the 
principals felt that interscholastic sports were over­
emphasized.
6. A majority of the principals were not in favor 
of collective bargaining by their teachers. Only Ik percent 
favored it, and 26 percent were undecided. This opinion 
seemed prevalent among all school classification principals.
7. An overwhelming majority of the principals (88 
percent) favored the use of corporal punishment as a means 
of handling discipline problems. The larger the school 
size, the greater the tendency for the principals to oppose 
corporal punishment. Perhaps this revelation was attribut­
able to the larger school principals having assistant 
principals who were charged with the administration of the 
student discipline program.
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8. About one half of the high school principals 
felt that guidance counselors were performing their duties. 
The middle-sized schools, Classes BB and A, tended to feel 
more often that they were not doing their jobs. The larger 
school principals indicated more frequently that counselors 
were doing their jobs. The counselors, however, in the 
larger schools were greater in number and could reach more 
students.
9. About three of every four principals in the 
study favored giving daily homework to students. The pro­
portion of principals favoring no daily homework was slightly 
larger in the smaller B and BB classification schools.
10. The opinion among Mississippi public high school 
principals favored federal aid to public high schools, with 
89 percent of the principals surveyed giving their endorse­
ment. Differences in opinion among the principals of the 
various school sizes were small. On the other hand, 86 per­
cent of the principals surveyed were opposed to federal aid 
to non-public schools. The percentage of principals in 
favor of aid to non-public schools was higher in the smaller 
Class B and BB schools.
11. An overwhelming majority (76 percent) of the 
high school principals surveyed felt that their salary was 
not comparable with professional administrators in other 
professions. Principals of the larger AA class schools 
indicated more often that their salary was equal to admin­
istrators in other professions. This, however, was
92
attributed to their larger salaries as compared to the 
lower salaries of the smaller classification schools.
12. Approximately two thirds of the principals sur­
veyed indicated that they felt teacher training institutions 
were not adequately preparing teachers for their role. Of 
the small number (21 percent) reporting they felt these 
institutions were adequately preparing teachers, the greatest 
number came from the larger AA classification schools.
13. Approximately two thirds of the principals sur­
veyed favored ability grouping of students based on I.Q. 
and achievement test scores or other methods. This type of 
grouping was equally endorsed by principals from the four 
classifications of schools.
14. An overwhelming majority (32 percent) of the 
principals surveyed were in favor of dress and grooming 
codes for students. This opinion was prevalent among all 
the principals surveyed. Class BB schools reported the 
largest number of principals opposed to dress and grooming 
codes.
15. A two-thirds majority of principals favored the 
teaching of sex education in their schools. This opinion 
was more prevalent among principals of Class B and Class AA 
schools. The principals of middle-sized (BB and A) schools 
more often opposed the teaching of sex education in their 
schools.
16. An overwhelming majority (89 percent) of the 
principals surveyed were opposed to busing students to
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achieve racial integration. Only 8 percent of the princi­
pals were in favor of busing, and all of these were Black 
principals from various school classifications. The 
majority opinion was more prevalent among white principals 
than Black principals.
17. Present opinion among the principals surveyed 
(8** percent) agreed that public schools should not make im­
portant curriculum changes without first securing community 
support. This position received greater support from all 
the principals surveyed in the various classifications of 
schools.
18. Opinion was almost equally divided by the high 
school principals as to whether or not they favored or 
opposed some version of a year-round school session. A 
small percentage of the principals was opposed to year-round 
school sessions. Ten percent of the principals were un­
decided on the subject. The principals of larger schools 
were more prone to favor year-round schools than were the 
principals from the other classifications of schools.
19. The majority (77 percent) of the principals 
surveyed were not in favor of teacher membership in unions. 
In general, the principals' feelings were similar from all 
classifications of schools on this issue. Only 6 percent 
were in favor and 17 percent were undecided.
20. An overwhelming 81 percent of the principals 
surveyed had not taken part in Mississippi's new program 
for gifted students. The larger AA classification schools
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participated more in this program than did the other schools. 
Approximately 20 percent of the principals reported having 
gifted programs in their schools.
21. A two-thirds majority of the principals surveyed 
felt that the career education concept had been received 
favorably in their schools. However, approximately 30 per­
cent of the principals felt it was not favorable. Only 2 
percent of the principals were undecided on this issue.
22. Approximately one third of the principals indi­
cated having assembly programs in their schools at a 
frequency rate of less than once a month. The percentage 
of principals having assembly programs more frequently was 
higher in the smaller classification schools. Approximately 
two thirds of the principals surveyed held assembly programs 
in their schools at least once per month. Only one princi­
pal indicated having no assemblies at all, and this was in
a Class B school.
23. The majority of principals surveyed (68 percent) 
were in favor of a sabbatical leave law for professional 
personnel. This opinion was almost equally divided between 
all the principals from the various classifications of 
schools. Approximately one third of the principals were 
either against or undecided about the leave law.
24. An overwhelming majority (83 percent) of the 
principals felt that teachers and administrators would earn 
more advanced degrees if Mississippi were to provide a 
sabbatical leave law. Only about one of every five
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p r i n c i p a l s  d i s a g r e e d .  O p i n i o n s  o f  t h e  p r i n c i p a l s  w e r e  a b o u t  
t h e  s a m e  i n  a l l  c l a s s i f i c a t i o n s  o f  s c h o o l s .
25. D i f f e r e n c e s  i n  o p i n i o n  c o n c e r n i n g  w h e t h e r  o r  n o t  
t e a c h e r s  s h o u l d  b e  a b l e  t o  a c q u i r e  t e n u r e  a f t e r  a  b r i e f  p r o ­
b a t i o n a r y  p e r i o d  w e r e  s m a l l .  T h e  l a r g e s t  n u m b e r  f a v o r e d  
t e n u r e  (51 p e r c e n t )  a n d  49 p e r c e n t  d i s a g r e e d .  P r i n c i p a l s
i n  t h e  l a r g e r  A  a n d  A A  s c h o o l s  t e n d e d  t o  b e  m o r e  o p p o s e d  t o  
t e n u r e  t h a n  w e r e  t h e  p r i n c i p a l s  o f  t h e  s m a l l e r  c l a s s i f i c a ­
t i o n  s c h o o l s .
26. T h r e e  o f  e v e r y  f i v e  p r i n c i p a l s  s u r v e y e d  f e l t  
t h a t  t e n u r e  s h o u l d  b e  p r o v i d e d  b y  a  s t a t e  l a w .  A l m o s t  o n e  
h a l f  o f  t h e  p r i n c i p a l s  f e l t  i t  s h o u l d  n o t  b e  a  s t a t e  l a w .
T h e  s m a l l e r  B  a n d  B B  c l a s s i f i c a t i o n  s c h o o l  p r i n c i p a l s  w e r e  
m o r e  i n c l i n e d  t o  f a v o r  a  t e n u r e  l a w  t h a n  w e r e  t h e  l a r g e r  A  
a n d  A A  c l a s s i f i c a t i o n  s c h o o l  p r i n c i p a l s .
27. A  t w o - t h i r d s  m a j o r i t y  o f  t h e  p r i n c i p a l s  s u r ­
v e y e d  w a s  i n  f a v o r  o f  a l l o w i n g  e x p e r i e n c e  c r e d i t  u n d e r  t h e  
m i n i m u m  s a l a r y  s c h e d u l e  t o  p e r s o n s  w h o  h a d  s e r v e d  i n  t h e  
m i l i t a r y .  A p p r o x i m a t e l y  28 p e r c e n t  w e r e  n o t  i n  f a v o r  o f  
i t .  T h e  p r o p o r t i o n  o f  p r i n c i p a l s  f a v o r i n g  t h i s  i s s u e  w a s  
a l m o s t  e q u a l l y  d i s t r i b u t e d  a m o n g  t h e  d i f f e r e n t  c l a s s i f i c a ­
t i o n s .
28. A n  o v e r w h e l m i n g  m a j o r i t y  (89 p e r c e n t )  o f  t h e  
p r i n c i p a l s  s u r v e y e d  w a s  i n  f a v o r  o f  M i s s i s s i p p i  h a v i n g  a  
s p e c i f i c  s i c k  l e a v e  l a w  f o r  i t s  t e a c h e r s .  A p p r o x i m a t e l y  
o n e  p r i n c i p a l  o f  e v e r y  n i n e  w a s  o p p o s e d  t o  a  s p e c i f i c  s i c k  
l e a v e  l a w .
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29. A majority of principals surveyed was opposed 
to the present free-lunch guidelines and school-sponsored 
breakfast programs. Only a small proportion of the prin­
cipals agreed with the free lunch guidelines.
30. The percentage of principals favoring school- 
sponsored breakfast programs was higher in the middle-sized 
BB and A classification schools than in the smaller and 
larger schools.
31. An overwhelming majority (9^ percent) of the 
principals surveyed was in favor of in-service programs for 
principals. The only principals surveyed that were against 
in-service programs were in the larger AA classification 
schools. The rural B classification schools were 100 per­
cent in favor of in-service programs.
32. Approximately four of every five principals 
surveyed felt that recent student rights legislation had 
been too extreme. Only one of six principals felt it had 
not been too extreme. The principals of larger schools 
were not as concerned as to whether or not the legislation 
had been too extreme as were the B, BB, and A classifica­
tion school principals.
33. An overwhelming 83 percent of the principals 
surveyed felt that more special education classes were 
needed in the schools. About one of every six principals 
felt they were not needed. The smaller class B schools 
tended to favor the provision of more special education 
classes than were the other class school principals.
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3^. More than one half of the principals surveyed 
felt that the general level of teacher pay in their school 
district was not appropriate. Only about two of every five 
principals felt it was adequate. The proportion of princi­
pals dissatisfied with the level of teacher pay was slightly 
larger in the smaller class B and BB schools.
35. About one half of the principals surveyed were 
in favor of technological advances, such as teaching by 
T.V., as holding a real promise for improving the quality 
of education in high schools. Approximately one of every 
three principals expressed their negative opinion of tech­
nological advances. One of every five principals was un­
decided.
36. More than four of every five principals surveyed 
were in favor of granting high school diplomas based on 
general courses of study, such as vocational, general, and 
academic. Only about one of every six principals was 
opposed to this method. The proportion of principals favor­
ing the granting of multiple diplomas was almost equally 
distributed among the various classifications of schools.
37. Almost four of every five principals surveyed 
were using ESEA Title I funds in their schools. Only about 
one of every five principals was not using Title I funds.
The smaller the school size, the more likely it was using 
Title I funds.
38. Slightly more than three of every five princi­
pals surveyed indicated that between one and five parents
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had examined their child's school records since January,
1975» as provided for in the family rights and privacy act. 
About one of every six principals indicated that between 
six and ten parents had examined their records. Ten per­
cent indicated none had examined their records. Five 
percent indicated more than thirty parents had examined 
their records.
39. An overwhelming 97 percent of the principals 
surveyed indicated they did not expect participation of 
girls in high school interscholastic football as a result 
of recent federal legislation. The larger Class A and AA 
principals were more prone to feel they would expect girl 
participation in interscholastic football than were the 
smaller Class B and BB school principals.
40. Almost three of every five principals surveyed 
felt they could be characterized in administering the 
policies of their schools as a combination of educationally 
liberal, conservative, and middle-of-the-road, dependent on 
the specific situation. The majority of principals reported 
taking one position or another in their decision making, 
thus avoiding the middle-of-the-road policy. Almost one of 
every three principals considered himself as educationally 
conservative.
41. Over one half of the principals surveyed indi­
cated they thought Mississippi needed a law that required 
school boards to grant leaves of absence to their employees
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for one year without pay. More than two of every five 
principals surveyed were not in favor of this law. The 
proportion of principals favoring this benefit was slightly 
larger in the rural B and BB class schools.
42. More than one half of the principals surveyed 
felt their present curriculum was not meeting the needs of 
their students. A small 2? percent felt their curriculum 
was meeting the needs of their students. The proportion of 
principals surveyed with the opinion that their curriculum 
was not meeting the needs of their students was slightly 
higher in the smaller Class B and BB schools than in the 
larger Class A and AA schools. About one of every six 
principals was undecided.
43. More than one half of the principals surveyed 
indicated that students were not grouped according to 
ability in their schools. A high 46 percent of the princi­
pals indicated students were ability grouped in their 
schools. The larger Class AA school principals tended to 
ability group more frequently than did principals from the 
smaller classification schools.
44. Almost one half of the principals surveyed 
indicated that the morale of their faculty was very good in 
regard to willingness to cooperate and having a positive 
attitude about teaching children. Approximately two of 
every five principals indicated their faculty morale was 
good. Only 12 percent of the principals indicated their
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faculty morale was lower than the above. Faculty morale 
seemed to be higher in the smaller classification schools 
than in the larger school classifications.
45. More than 80 percent of the principals surveyed 
indicated they favored an increase in the length of the 
school term for teachers with an additional ten days for 
in-service programs with additional salary. Only one of 
every six principals indicated they were not in favor of 
the additional ten days in-service for teachers with extra 
pay. The proportion of principals not in favor of this 
plan was higher in the larger Class A and AA schools.
46. More than 80 percent of the principals surveyed 
regarded open-education as being unrealistic in their 
schools. Approximately one of every six principals saw 
open-education as a reality in his school. The smaller 
Class B and BB school principals saw open-education as a 
reality more frequently than did the larger Class A and AA 
school principals.
Table 43
Opinions of Mississippi Public High School Principals
Relative to Pertinent Social and Educational Issues
Yes No Undecided
Issue Class No. % No. % No.
Do you favor a merit pay plan? B 15 56 7 26 5 18BB 9 53 5 29 3 18
A 6 27 6 27 10 46
AA 8 33 11 46 5 21
Total 38 42 29 32 23 26
If a merit pay plan were implemented, would
you be willing to assume the responsibility
involved? B 16 59 6 22 5 19
BB 9 53 5 29 3 18
A 10 46 6 27 6 27
AA 14 58 6 25 4 17
Total 49 54 23 36 18 20
Are you in favor of accountability movements? B 16 59 4 15 7 26
BB 10 59 5 29 2 12
A 14 64 2 9 6 27
AA 16 66 4 17 4 17
Total 56 62 15 17 19 21
Do you favor compulsory school attendance? B 17 63 10 37
BB 10 59 7 41
A 7 32 15 68
AA 10 42 14 58





Issue Class NO. % No. % No. %
Do you think interscholastic sports programs
are over-emphasized in senior high schools? B 14 52 13 48
BB 4 24 13 76
A 8 36 14 64
AA 7 29 17 71
Total 33 37 57 63
Do you believe in collective bargaining by
the teachers? B 5 19 16 59 6 22
BB 3 18 9 53 5 29A 3 13 14 64 5 23AA 2 8 15 63 7 29Total 13 14 54 60 23 26
Do you favor corporal punishment as a means
of solving discipline problems? B 26 96 0 0 1 4
BB 14 82 1 6 2 12
A 20 91 2 9 0 0
AA 19 79 4 17 1 4Total 79 88 7 8 4 4
In your opinion, are guidance counselors
really doing their jobs? B 15 56 10 37 2 7
BB 5 29 9 53 3 18
A 9 41 10 45 3 14
AA 17 71 4 17 3 12Total 46 51 33 37 11 12
Table k^ (continued)
Yes No Undecided
Issue Class NO. ri/° No. % NO. %
Do you favor daily homework? B 19 70 8 30
BB 9 53 8 ^7A 19 86 3 Ik
AA 19 79 5 21Total 66 73 2k 27
Are you in favor of federal aid to:
Public schools B 25 93 0 0 2 7BB 15 88 1 6 1 6A 18 82 2 9 2 9
AA 22 92 1 k 1 k
Total 80 89 k k 6 7
Non-public schools B 2 7 23 86 2 7BB 2 12 13 76 2 12
A 1 5 20 90 1 5
AA 1 k 21 88 2 8
Total 6 6 77 86 7 8
Do you feel your salary is comparable
with other professional administrators
not in education? B 3 11 2k 89
BB 5 29 12 71
A 5 23 17 77
AA 9 38 15 62






Issue Glass “ “  ~No. % No. % No. %
12. Do you agree that teacher training institutions 
are preparing teachers adequately for their role
in today's classroom? B 3 11 21 78 3 11BB k 2k 10 59 3 17
A k 18 15 68 3 Ik
AA 8 33 11 k6 5 21Total 19 21 57 63 1^ 16
Do you favor ability grouping of students based 
on I.Q. and achievement test scores or other
methods? B 17 63 9 33 1 k
BB 10 59 5 29 2 12
A 16 73 3 l̂f 3 Ik
AA 1^ 59 8 33 2 8
Total 57 63 25 28 8 9
Do you favor dress and grooming codes for
students? B 2k 89 1 k 2 7
BB 10 59 5 29 2 12
A 19 86 1 5 2 9
AA 21 88 1 k 2 8
Total 7^ 82 8 9 8 9
Do you favor the teaching of sex education
in the schools? B 20 7k k 15 3 11
BB 7 kl 10 59 0 0
A 10 k6 8 36 k 18
AA 22 92 0 0 2 8
Total 59 66 22 2k 9 10
Table 43 (continued)
Issue
16. Do you favor busing students to achieve 
integration?
Total
17. When important curriculum changes are 
made, should community support be first 
secured?
Total
18. Do you favor some sort of year-round 
school session?
Total




No. % No. % No. %
B 2 7 22 82 3 11
BB 1 6 16 94 0 0
A 0 0 22 100 0 0
AA 4 17 20 83 0 0
7 8 80 89 3 3
B 24 89 3 11 0 0
BB 14 82 1 6 2 12
A 18 82 3 Ik 1 k
AA 20 83 0 0 k 17
76 84 7 8 7 8
B 11 41 13 1*8 3 11
BB 5 29 10 59 2 12
A 9 41 10 1*5 3 14
AA 14 58 9 38 1 4
39 43 42 1*7 9 10
B 2 7 20 7k 5 19
BB 1 6 Ik 82 2 12
A 1 5 17 77 k 18





program for gifted students?










B 5 19 22 81
BB 1 6 16 94
A 3 14 19 86
AA 8 33 16 67Total 17 19 73 81
been
B 14 52 12 44 1 4
BB 11 65 5 29 1 6
A 15 68 7 32 0 0





















NO. % No. % NO. %





Not at all B 1 3
BB 0 0
• A 0 0
AA 0 0
Total 1 1
23. Do you think Mississippi should have a
sabbatical leave law? B 17 63 3 11 7 26
BB lk 82 0 0 3 18
A Ik 6k 5 23 3 13
AA 16 67 5 21 3 12
Total 61 68 13 lk 16 18
2k. If Mississippi had a sabbatical leave law, do
you think teachers and administrators would
get more advanced degrees? B 21 78 6 22
BB 16 9k 1 6
A 17 77 5 23
AA 21 88 3 12
Total 75 83 15 17
25. Do you think teachers should be able to
acquire tenure after serving a specific





Issue Class No. / O No. ofp
Undecided 
No. %
BB 10 59 7 41
A 10 45 12 55AA 9 38 15 6246 51 44 49
B 19 70 8 30 0 0
BB 10 59 7 41 0 0
A 11 50 9 41 2 9
AA 8 33 15 63 1 448 54 39 43 3 3
B 20 74 5 19 2 7
BB 9 53 5 29 3 18
A 11 50 9 41 2 9
AA 14 59 6 25 4 1654 60 25 28 11 12
B 25 93 2 7
BB 14 82 3 12
A 21 95 1 5
AA 20 83 4 1780 89 10 11
B 5 19 22 81
BB 4 24 13 76
A 4 18 18 82
AA 8 33 16 67 1-21 23 69 77 cc
Total
26. Should this be a state law?
Total
27. Do you think persons who served in the
military should be given credit under the 
minimum salary schedule?
Total
28. Do you think Mississippi needs a specified 
sick leave law for its teachers?
Total





Issue Glass NO. % No. % No. %
Do you favor school-sponsored breakfast
programs? B 9 33 18 67
BB 3 18 14 82
A 3 14 19 86
AA 9 38 15 62Total 24 27 66 73
Do you favor in-service programs for principals? B 27 100 0 0 0 0
BB 15 88 0 0 2 12
A 20 91 0 0 2 9
AA 22 92 2 8 0 0
Total 84 94 2 2 4 4
In your opinion has recent student rights
legislation been too extreme? B 24 89 3 11 0 0
BB 14 82 1 6 2 12
A 19 86 2 9 1 5AA 13 54 8 33 3 13Total 70 78 14 16 6 6
Do you agree that more special education
classes are needed? B 26 96 1 4
BB 14 82 3 18
A 17 77 5 23
AA 18 75 6 25
Total 75 83 15 17
Do you feel that the general level of teacher
pay in your school district is appropriate? B 12 44 14 52 1 4
BB 3 18 14 82 0 0
A 9 41 12 55 1 4
AA 14 58 9 38 1 4









35. Do you agree that technological advances, suchas teaching by T.V., hold real promise for
improving the quality of education in high
schools? B 12 kk 11 kl k 15BB 9 53 3 18 5 29A 10 k5 10 k5 2 10
AA 13 5k 6 25 5 21Total kk k9 30 33 16 18
36. Do you favor granting high school diplomas
based on general courses of study? (Voca­
tional, general, academic) B 2k 89 3 11
BB 15 88 2 12
A 18 82 k 18
AA 20 83 k 17
Total 77 86 13 Ik
37. Are ESEA Title I funds being used in your
school (special programs in reading, math,
etc.)? B 25 93 2 7
BB Ik 82 3 18
A 18 82 k 18
AA 13 5k 11 ^6Total 70 78 20 22
38. Since January, 1975, approximately how many
parents have examined their child's records
as provided for in the family rights and
privacy act?
None B 2 7 t-




Issue Class No. % NO. % No. %
None A 4 18
AA 17
Total 10 11
1-5 B 18 67
BB 1^ 82
A 11 50
AA 13 5^Total 56 62
6-10 B 5 19
BB 2 12
A k 18
AA k 17Total 15 17


















Issue Class NO. o ffO No. % No. %
39. Due to recent legislation, do you expect par­
ticipation of girls in high school inter­
scholastic football? B 0 0 27 100BB 0 0 17 100
A 1 5 21 95AA 2 8 22 92
Total 3 3 87 97
4-0. Which of the following do you consider as
characteristic of your administering the
policies of your schools?





Educationally conservative B 10 37
BB 6 35
A 9 41
AA 3 13Total 28 31




Combination of all dependent on specific
situation B 14 52 t-










Combination of all (continued) A 12 55
AA 19 79
Total 52 58
41. Should Mississippi have a law requiring schoolboards to grant leaves of absence to their
employees for one year without pay? B 17 63 10 37
BB 11 65 6 35
A 9 41 13 59
AA 13 54 11 46
Total 50 56 40 44
42. Do you agree that your present curriculum
is meeting the needs of the students? B 8 30 16 59 3 11BB 4 24 13 76 0 0
A 7 32 11 50 4 18
AA 8 33 9 38 7 29
Total 27 30 49 54 14 16
43. Does your school group students according
to their ability? B 11 41 16 59 0 0
BB 4 24 13 76 0 0
A 9 41 10 45 3 14
AA 17 71 7 29 0 0
Total 41 46 46 51 3 3
44. How would you rate the morale of your faculty
in regard to willingness to cooperate and
having a positive attitude about teaching
children?
Very good B 16 59
Table 43 (continued)
Yes No Undecided
GlaSS No. % No. % No. %





























No. /O No. i NO. %
Needs improving A 2 10
AA 1 k
Total h
**5. Do you favor an increase in the length of theschool term for teachers with an additional ten
days for in-service programs with extra salary? B 26 96 1 k
BB 16 9^ 1 6
A 15 68 7 32
AA 16 67 8 33Total 73 81 17 19
^6. Do you see open education as a reality in
your high school? B 6 22 21 78
BB 5 29 12 71
A 2 9 20 91
AA 3 12 21 88
Total 16 18 7^ 82
Chapter 5
S U M M A R Y ,  C O N C L U S I O N S  A N D  S I G N I F I C A N C E  O F  
T H E  F I N D I N G S  A N D  I M P L I C A T I O N S  
F O R  T H E  F U T U R E
The purpose of this research was to determine the 
present status of the position of public high school princi- 
palship in Mississippi during the 1975~76 school session.
The following areas were examined: (1) personal character­
istics, (2) duties of the position, (3) size and organiza­
tion of the schools, and (4) professional opinions and 
attitudes of the principals.
The subjects of this study were one hundred Missis­
sippi public high school principals selected randomly from 
high schools containing a graduating class. Each partici­
pant in this study was asked to respond to a new question­
naire selected for the study.
T h e  d a t a  f r o m  t h i s  q u e s t i o n n a i r e  w e r e  e x t r a c t e d  a n d  
c o m p i l e d .  T h e  r e s p o n s e s  w e r e  p r e s e n t e d  i n  f r e q u e n c i e s  a n d  
i n  p e r c e n t a g e s  i n  t a b u l a r  f o r m .
P R O F I L E  O F  T H E  P U B L I C  H I G H  S C H O O L  
P R I N C I P A L  I N  M I S S I S S I P P I
The data obtained from the questionnaire and pre­
sented in Tables 1 through ^3 were compiled into a summation 
of data in Tables through ^7. Thus, in tabular form, a
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profile was determined using the most frequent response to 
each item in Tables 1 through 43.
Table 44
Profile of the Public High School Principal in 
Mississippi in the Class B Schools, 1975-76







a. Age appointed to first 
principalship position
b. Experience as a principal




b. Years teaching experience 
before principalship
c. Chief assignment prior 
to principalship
d. Chief subject area taught
7. Professional status and growth
a. Highest state certification
b. Undergraduate degree
c. Time devoted weekly to 
professional growth
8. College courses considered most 
important in preparation
9. Professional activities
a. Published articles on 
education























Item Most Frequent Response
c. State organization member­
ship
d. Organization office held
10. Educational literature sub­
scriptions
11. Annual salary and months of 
employment
a. Annual salary range
b. Months of employment
Mississippi Associa­






B. Duties as Principal
12. Instructional duty
a. Supervision of classroom 
instruction
b. Advises teachers of visit
13. Most important function
1̂ . Administrator duty
a. Moderator of professional 
faculty studies
b. Moderator of in-service 
meetings
c. Role in selecting faculty 
members
d. Time spent on solving 
disciplinary problems
e. Sponsorship of Parent- 
teacher organizations
f. Present at school's extra­
curricular events and 
activities
g. Assign faculty to supervise 
such activities
h. With or without pay
15. Significance of principalship
a. If new career could be 
chosen
b. Still desire to become a 
high school principal
c. Principalship as final goal
Frequently (once or 
more daily)


















Item Most Frequent Response
d . P r e s t i g e  o f  p o s i t i o n M o d e r a t e  a m o u n t
e . N u m b e r  o f  a s s i s t a n t  p r i n ­
c i p a l s O n e  p a r t - t i m e
f . H o u r s  d e v o t e d  w e e k l y  t o
p o s i t i o n  o f  p r i n c i p a l 5 0 - 5 9  h o u r s  w e e k l y
g . A t t e n d a n c e  a t  s t a t e  o r  n a ­
t i o n a l  p r o f e s s i o n a l  m e e t i n g s Y e s
h . M e m b e r s h i p  i n  c i v i c  o r g a n ­
i z a t i o n s N o n e
i . S e c r e t a r i a l  a s s i s t a n c e O n e  f u l l - t i m e
j . A d e q u a t e  j a n i t o r a l  p e r s o n n e l Y e s
C. School Size and Organization
16. Organizational structure
a. Grades in school
b. Seniors graduated in 197^-75
c. Number of teaching personnel
d. Age of school plant
e. Percentage of students in:




17. Percentage of students in grad­
uating class going to college
18. Ideal grade levels for the 
senior high school
19. Adequate sized school plant
20. Accreditation of school by 
Southern Association of Colleges 
and Schools
D. Opinions and Attitudes
21. Opinions on social and educa­
tional issues
a. Merit pay plan
b. Accountability movements
c. Compulsory school attendance
d. Interscholastic competition 
over-emphasized
e. Collective bargaining by 
teachers





Half for; half against 
Not in favor 
In favor
1-12
Fewer than 50 
20-25
15_39 years
35 percent or more 








Item Most Frequent Response
g. Guidance counselors are 
really doing their jobs
h. Daily homework
i. Federal aid to public 
schools
j. Federal aid to non-public 
schools 
k. High school principals'
salaries comparable to other 
professional administrators 
outside education
1. Training institutions ade­
quately preparing teachers 
m. Ability grouping for better 
instruction 
n. Dress and grooming codes
o. Sex education 
p. Busing to achieve integra­
tion
q. Community support needed to 
make curriculum changes 
r. Year-round school session 
s. Teacher membership in unions 
t. Participated in state's 
gifted program for students
u. Career education concept 
v. Holding of assembly programs 
w. Sabbatical leave law 
x. Tenure after a brief proba­
tionary period 
y. Tenure as a state law 
z. Credit under minimum salary 
schedule for military ser­
vice
aa. Specified sick leave law 
bb. Free lunch guidelines 
cc. School-sponsored breakfast 
programs 
dd. In-service programs for 
principals 
ee. Recent student rights legis­
lation too extreme 
ff. More special education 
classes needed 































Item Most Frequent Response
hh. Technological advances hold
real promise for improving
quality of education Opinions divided
ii. Granting diplomas based on
courses of study In favor
jj. Federal ESEA Title I funds
are being used Yes
kk. Number of parents examining
their child's records since
January, 1975 1-5
11. Participation of girls in
high school interscholastic
football No
mm Type of leadership Combination
nn. Leaves of absence should be
granted for one year by
school boards without pay Agree
oo. Present curriculum meeting
students' needs Disagree
pp. Students are ability grouped
in school No
qq. Morale of faculty Very good
rr. Additional ten-day school
term for teachers for in-
service with extra pay In favor
ss. Open-education as a reality
in your school No
Table ^5
Profile of the Public High School Principal in
Mississippi in the Class BB Schools, 1975“76
Item Most Frequent Response
A. Personal Characteristics
1. Present age 35-39 years
2. Race White
3. Sex Male
4. Marital status Married
Table 45 (continued)
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Item Most Frequent Response
5. Administrative experience
a. Age appointed to first 
principalship position
b. Experience as a principal




b. Years teaching experience 
before principalship
c. Chief assignment prior to 
principalship
d. Chief subject area taught
7. Professional status and growth
a. Highest state certification
b. Undergraduate degree
c. Time devoted weekly to 
professional growth
8. College courses considered most
important in preparation
9. Professional activities
a. Published articles on 
education
b. National organization 
membership
c. State organization member­
ship
d. Organization office held
10. Educational literature sub­
scriptions
11. Annual salary and months of 
employment
a. Annual salary range






















B. Duties as Principal
12. Instructional duty




Item Most Frequent Response
b. Advises teachers of visit
13. Most important function
14. Administrator duty
a. Moderator of professional 
faculty studies
b. Moderator of in-service 
meetings
c. Role in selecting faculty 
members
d. Time spent on solving 
disciplinary problems
e. Sponsorship of parent- 
teacher organizations
f. Present at school's extra­
curricular events and 
activities
g. Assign faculty to supervise 
such activities
h. With or without pay
15. Significance of Principalship
a. If new career could be 
chosen
b. Still desire to become a 
high school principal
c. Principalship as final goal
d. Prestige of position
e. Number of assistant prin­
cipals
f. Hours devoted weekly to 
position of principal
g. Attendance at state or na­
tional professional meetings
h. Membership in civic organ­
izations
i. Secretarial assistance
j. Adequate janitoral personnel
S o m e t i m e s
A d m i n i s t r a t o r
H a l f  y e s ;  h a l f  n o  
Y e s
I n t e r v i e w  a n d  r e c o m m e n d




W i t h o u t  p a y
W o u l d  r e - e n t e r  t h e  
e d u c a t i o n  p r o f e s s i o n
Y e s
N o
M o d e r a t e  t o  c o n s i d e r ­
a b l e  a m o u n t




O n e  f u l l - t i m e  
Y e s
C .  S c h o o l  S i z e  a n d  O r g a n i z a t i o n
16. O r g a n i z a t i o n a l  s t r u c t u r e
a .  G r a d e s  i n  s c h o o l  1-12
b .  S e n i o r s  g r a d u a t e d  i n  1974-75 50-100
Table 45 (continued)
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Item Most Frequent Response
c. Number of teaching personnel
d. Age of school plant
e. Percentage of students in:




17. Percentage of students in grad­
uating class going to college
18. Ideal grade levels for the 
senior high school
19. Adequate sized school plant
20 Accreditation of school by











D. Opinions and Attitudes
21. Opinions on social and educa­
tional issues
a. Merit pay plan
b. Accountability movements
c. Compulsory school attendance
d. Interscholastic competition 
over-emphasized
e. Collective bargaining by 
teachers
f. Corporal punishment for 
discipline problems
g. Guidance counselors are 
really doing their jobs
h. Daily homework
i. Federal aid to public 
schools
j. Federal aid to non-public 
schools
k. High school principals'
salaries comparable to other 
professional administrators 
outside education
















Item Most Frequent Response
m. Ability grouping for better 
instruction 
n. Dress and grooming codes
o. Sex education 
p. Busing to achieve integra­
tion
q. Community support needed to 
make curriculum changes 
r. Year-round school session 
s. Teacher membership in unions 
t. Participated in state's
gifted program for students
u. Career education concept 
v. Holding of assembly programs 
w. Sabbatical leave law 
x. Tenure after a brief proba­
tionary period 
y. Tenure as a state law 
z. Credit under minimum salary 
schedule for military ser­
vice
aa. Specified sick leave law 
bb. Free lunch guidelines 
cc. School-sponsored breakfast 
programs 
dd. In-service programs for 
principals 
ee. Recent student rights legis­
lation too extreme 
ff. More special education 
classes needed 
gg. General level of teacher 
pay in district appropriate 
hh. Technological advances hold 
real promise for improving 
quality of education
ii. Granting diplomas based on 
courses of study 
jj. Federal ESEA Title I funds 
are being used 
kk. Number of parents examining 
their child's records since 
January, 1975.
11. Participation of girls in 






























Item Most Frequent Response
mm. Type of leadership Combination
nn. Leaves of absence should be 
granted for one year by
school boards without pay Agree00. Present curriculum meeting
students' needs Disagree
PP. Students are ability groupedin school No
qq. Morale of faculty Very good to good
rr. Additional ten day school 
term for teachers for in-
service with extra pay In favor
ss. Open-education as a reality
in your school No
Table 46
Profile of the Public High School Principal in 
Mississippi in the Class A Schools, 1975“?6







a. Age appointed to first 
principalship position
b. Experience as a principal

















Item Most Frequent Response
c. Chief assignment prior 
to principalship
d. Chief subject area taught
7. Professional status and growth
a. Highest state certification
b. Undergraduate degree
c. Time devoted weekly to pro­
fessional growth











a. Published articles on edu­
cation
b. National organization 
membership
c. State organization member­
ship
d. Organization office held
10. Educational literature sub­
scriptions
11. Annual salary and months of 
employment
a. Annual salary range










B. Duties as Principal
12. Instructional duty
a. Supervision of classroom 
instruction
b. Advises teachers of visit
13. Most important function
14, Administrator duty
a. Moderator of professional 
faculty studies
b. Moderator of in-service 
meetings









Item Most Frequent Response
c. Role in selecting faculty 
members
d. Time spent on solving 
disciplinary problems
e. Sponsorship of parent- 
teacher organizations
f. Present at school's extra­
curricular events and 
activities
g. Assign faculty to supervise 
such activities
h. With or without pay
15. Significance of Principalship
a. If new career could be 
chosen
b. Still desire to become a 
high school principal
c. Principalship as final goal
d. Prestige of position
e. Number of assistant prin­
cipals
f. Hours devoted weekly to 
position of principal
g. Attendance at state or na­
tional professional meetings
h. Membership in civic organ­
izations
i. Secretarial assistance


















C. School Size and Organization
16. Organizational structure
a. Grades in school
b. Seniors graduated in 197^-75
c. Number of teaching personnel
d. Age of school plant
e. Percentage of students in:






More than 50 
15~39 years
35 percent or more 
30-3^ percent 
10-3^ percent
17. Percentage of students in grad­
uating class going to college ^0-59 percent
Table k6 (continued)
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Item Most Frequent Response
18. Ideal grade levels for the
senior high school 10-12
19. Adequate sized school plant No
20. Accreditation of school by 
Southern Association of Colleges
and Schools Half is; half is not







21. Opinions on Social and educa­
tional issues
a. Merit pay plan
Accountability movements 
Compulsory school attendance 
Interscholastic competition 
over-emphasized 
Collective bargaining by 
teachers
Corporal punishment for 
discipline problems 
Guidance counselors are 
really doing their jobs
h. Daily homework
i. Federal aid to public 
schools
j. Federal aid to non-public 
schools 
k. High school principals'




quately preparing teachers 
Ability grouping for better 
instruction 
n. Dress and grooming codes 
Sex education 
Busing to achieve integra­
tion
Community support needed to 
make curriculum changes 
Year-round school session 
Teacher membership in unions 
Participated in state's 






























Item Most Frequent Response
u. Career education concept 
v. Holding of assembly programs 
w. Sabbatical leave law 
x. Tenure after a brief proba­
tionary period 
y. Tenure as a state law 
z. Credit under minimum salary 
schedule for military ser­
vice
aa. Specified sick leave law 
bb. Free lunch guidelines 
cc. School-sponsored breakfast 
programs 
dd. In-service programs for 
principals 
ee. Recent student rights legis­
lation too extreme 
ff. More special education 
classes needed 
gg. General level of teacher pay 
in district appropriate 
hh. Technological advances hold 
real promise for improving 
quality of education
ii. Granting diplomas based on 
courses of study 
jj. Federal ESEA Title I funds 
are being used 
kk. Number of parents examining 
their child's records since 
January, 1975
11. Participation of girls in 
high school interscholastic 
football 
mm. Type of leadership 
nn. Leaves of absence should be 
granted for one year by 
school boards without pay00. Present curriculum meeting 
students' needs 
pp. Students are ability grouped 
in school 
qq. Morale of faculty 
rr. Additional ten day school 
term for teachers for in- 
service with extra pay 
ss. Open-education as a reality 
in your school
In favor 


























Profile of the Public High School Principal in
Mississippi in the Class AA Schools, 1975”76







a. Age appointed to first 
principalship position
b. Experience as a principal




b. Years teaching experience 
before principalship
c. Chief assignment prior 
to principalship
d. Chief subject area taught
7. Professional status and growth
a. Highest state certification
b. Undergraduate degree
c. Time devoted weekly to pro­
fessional growth
8. College courses considered most
important in preparation
9. Professional activities
a. Published articles on 
education
b. National organization 
membership
c. State organization member­
ship


























Item Most Frequent Response
10. Educational literature sub­
scriptions
11. Annual salary and months of 
employment
a. Annual salary range
b. Months of employment
NASSP Journal
$18,000 and over 
12 months
B. Duties as Principal
12. Instructional duty
a. Supervision of classroom 
instruction
b. Advises teachers of visit
13. Most important function
1^. Administrator duty
a. Moderator of professional 
faculty studies
b. Moderator of in-service 
meetings
c. Role in selecting faculty 
members
d. Time spent on solving 
disciplinary problems
e. Sponsorship of parent- 
teacher organizations
f. Present at school's extra­
curricular events and 
activities
g. Assign faculty to supervise 
such activities
h. With or without pay
15. Significance of principalship
a. If new career could be 
chosen
b. Still desire to become a 
high school principal
c. Principalship as final goal
d. Prestige of position
e. Number of assistant prin­
cipals
Once or more weekly 











Half pays; half does not








Item Most Frequent Hesponse
f. Hours devoted weekly to
position of principal 50-59 hours
g. Attendance at state or na­tional professional meetings Yes
h. Membership in civic organ­
izations None
i. Secretarial assistance Two full-time
j. Adequate janitoral personnel Yes
C. School Size and Organization
16. Organizational structure
a. Grades in school
b. Seniors graduated in 197^-75
c. Number of teaching personnel
d. Age of school plant
e. Percentage of students in:




17. Percentage of students in grad­
uating class going to college
18. Ideal grade levels for the 
senior high school
19. Adequate sized school plant
20. Accreditation of school by 




More than 50 
15-39 years






D. Opinions and Attitudes
21. Opinions on social and educa­
tional issues
a. Merit pay plan
b. Accountability movements
c. Compulsory school attendance
d. Interscholastic competition 
over-emphasized
e. Collective bargaining by 
teachers







Item Most Frequent Response
f. Corporal punishment for 
discipline problems
g. Guidance counselors are 
really doing their jobs
h. Daily homework
i. Federal aid to public 
schools
j. Federal aid to non-public 
schools 
k. High school principals'
salaries comparable to other 
professional administrators 
outside education
1. Training institutions ade­
quately preparing teachers 
m. Ability grouping for better 
instruction 
n. Dress and grooming codes
o. Sex education 
p. Busing to achieve integra­
tion
q. Community support needed to 
make curriculum changes 
r. Year-round school session 
s. Teacher membership in unions 
t. Participated in state's
gifted program for students
u. Career education concept 
v. Holding of assembly programs 
w. Sabbatical leave law 
x. Tenure after a brief proba­
tionary period 
y. Tenure as a state law 
z. Credit under minimum salary 
schedule for military ser­
vice
aa. Specified sick leave law 
bb. Free lunch guidelines 
cc. School-sponsored breakfast 
programs 
dd. In-service programs for 
principals 
ee. Recent student rights legis­
lation too extreme 































Item Most Frequent Response
gg. General level of teacher payin district appropriate Agree
hh. Technological advances hold 
real promise for improving
quality of education Agree
ii. Granting diplomas based on
courses of study In favor
j j. Federal ESEA Title I fundsare being used Yes
kk. Number of parents examining 
their child's records since
January, 1975 1-511. Participation of girls in 
high school interscholastic
football NO
mm. Type of leadership Combination
nn. Leaves of absence should be 
granted for one year by
school boards without pay Agree
oo. Present curriculum meeting
students' needs Disagree
PP. Students are ability groupedin school Yes
qq. Morale of faculty Goodrr. Additional ten day school 
term for teachers for in-
service with extra pay In favor
ss. Open-education as a reality
in your school No
SUMMARY
A summary of the findings of this study was as fol­
lows :
1. Twenty-two percent of the principals revealed 
their age as being 40-44 years of age.
2. Eighty-six percent of the principals revealed 
their race as white.
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3. One hundred percent of the principals revealed 
their sex as male.
Ninety-six percent of the principals indicated 
married as their marital status.
5. Thirty-two percent of the principals indicated 
an age between 25-29 at the time of their first appointment 
as principal.
6. Thirty percent of the principals indicated they 
had been a principal for ^-6 years.
7. Thirty-one percent of the principals revealed 
that they had been principal of their present school for 
^-5 years.
8. Fifty-three percent of the principals earned a 
Master's degree or a Master's degree plus 30 post-graduate 
hours.
9. Thirty-two percent of the principals revealed 
they had between 7“9 years of teaching experience prior to 
taking the principalship position.
10. Thirty-eight percent of the principals revealed 
that the position of secondary teacher was their chief 
assignment prior to their first principalship.
11. Thirty-nine percent of the principals revealed 
that they did most of their secondary teaching in the social 
studies subject area.
12. Sixty-nine percent of the principals revealed 
they held AA certification in administration and supervision.
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13. Ninety-six percent of the principals revealed 
that their major area of undergraduate study was in the area 
of secondary education.
14. Thirty-seven percent of the principals revealed 
that they devoted between 3-4 hours per week to professional 
growth.
15. Thirty-four percent of the principals indicated 
that general school administration was the most important 
college course in preparation for the position of high 
school principal followed by supervision of instruction with 
24 percent, and school law with 14 percent.
16. Eighty-nine percent of the principals indicated 
they had not published any articles on education.
17. Sixty-three percent of the principals' responses 
indicated they belonged to NASSP.
18. Forty-six percent of the principals revealed 
they held active membership in the Mississippi Association 
of Secondary School Principals.
19. Seventy-three percent of the principals held no 
office in local organizations.
20. Thirty-seven percent of the professional litera­
ture subscriptions indicated that the NASSP Journal was most 
popular.
21. Thirty-eight percent of the principals earned 
$14,000-15,999 as a yearly salary.
22. Ninety-three percent of the principals were 
employed on a 12-month basis.
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23. Forty-four percent of the principals revealed 
they supervised classroom instruction once or more weekly.
24-. Forty-five percent of the principals revealed 
their most important function in their school as being 
general administrator.
25. Sixty percent of the principals indicated they 
did not conduct professional faculty studies in their 
school.
26. Eighty-eight percent of the principals indicated 
they did conduct other in-service meetings in their school.
27. Ninety-seven percent of the principals revealed 
that their role in selecting new faculty members was limited 
to interviewing and recommending personnel.
28. Twenty-eight percent of the principals devoted 
10 percent of the school day to solving discipline problems.
29. Fifty-nine percent of the principals indicated 
their school did have a parent-teacher or similar parent 
organization.
, 30. Fifty percent of the principals advised their 
teachers prior to a supervisory visit.
31. One hundred percent of the principals indicated 
that they were present at their school's extracurricular 
activities.
32. Seventy-five percent of the principals assigned 
faculty members to supervise extracurricular activities 
without pay.
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33. Seventy-five percent of the principals indicated 
they would still enter the education profession if they 
could begin a new career over again, and 78 percent of the 
principals indicated they would still care to become a high 
school principal.
34. Forty-five percent of the principals revealed 
their position as principal was not their final goal.
35. Forty-one percent of the principals indicated 
their position gave them a moderate amount of prestige in 
their community.
36. Twenty-nine percent of the principals revealed 
having at least one full-time assistant principal.
37. Forty-five percent of the principals worked 
between 50“59 hours per week at their job.
38. Forty-four percent of the principals' responses 
indicated attendance at state or national principals meet­
ings.
39. Thirty-seven percent of the principals were not 
members of civic organizations
40. Fifty-eight percent of the principals were 
assigned at least one full-time secretary.
41. Seventy-eight percent of the principals indicated 
they had adequate janitoral personnel.
42. Thirty percent of the principals indicated grades 
1-12 were found in their schools.
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43. Sixty-eight percent of the principals indicated 
they had between 1-100 seniors to graduate during the
1974-75 school year.
44. Thirty percent of the principals supervised 
between 30-35 teaching personnel in their school.
45. Fifty-six percent of the principals indicated 
their school plant was between 15_39 years old.
46. Fifty-two percent of the principals indicated 
that 35 or more percent of their students were in the col­
lege preparatory program, 51 percent were in the general 
program, and 54 percent were in the vocational program.
47. Twenty-eight percent of the principals indicated 
30-39 percent of their seniors went on to college.
48. Seventy-two percent of the principals considered 
grades 10-12 to be ideal for the senior high school.
49. Fifty-four percent of the principals indicated 
they had adequate school plant size in proportion to the 
number of students they had.
50. Fifty percent of the principals indicated their 
school was SAGS accredited.
51. Forty-two percent of the principals favored a 
merit pay plan.
52. Fifty-four percent of the principals indicated 
that if a merit plan were implemented, they would be willing 
to decide which teachers did the best job.
53. Sixty-two percent of the principals favored 
accountability movements.
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54. Fifty-one percent of the principals disagreed, 
with compulsory school attendance.
55. Sixty-three percent of the principals believed 
that interscholastic sports were not over-emphasized.
56. Sixty percent of the principals disagreed with 
collective bargaining by teachers.
57. Eighty-eight percent of the principals favored 
corporal punishment.
58. Fifty-one percent of the principals felt guidance 
counselors performed their jobs satisfactorily.
59. Seventy-three percent of the principals favored 
daily homework.
60. Eighty-nine percent of the principals favored 
federal aid to public schools.
61. Eighty-six percent of the principals opposed 
federal aid to non-public schools.
62. Seventy-six percent of the principals felt that 
their salary was not comparable with salaries of adminis­
trators in other professions.
63. Sixty-three percent of the principals felt 
teacher training institutions were not adequately preparing 
teachers.
64. Sixty-three percent of the principals favored 
ability grouping for better instruction.
65. Eighty-two percent of the principals favored 
dress and grooming codes for students.
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66. Sixty-six percent of the principals favored the 
teaching of sex education.
67. Eighty-nine percent of the principals opposed 
busing to achieve integration.
68. Eighty-four percent of the principals favored 
community support when making curriculum changes.
69. Forty-seven percent of the principals opposed 
year-round school sessions.
70. Seventy-seven percent of the principals opposed 
teacher membership in unions.
71. Eighty-one percent of the principals were not 
participating in Mississippi's gifted student program.
72. Sixty-two percent of the principals agreed with 
the career education concept.
73. Thirty-four percent of the principals conducted 
assembly programs less than once a month.
74. Sixty-eight percent of the principals favored 
sabbatical leave laws, and 83 percent indicated that 
teachers and principals would get more advanced degrees if 
this benefit were adopted.
75» Fifty-one percent of the principals favored 
teachers' gaining tenure after a brief probationary period, 
and 54 percent felt it should become a state law.
76. Sixty percent of the principals favored giving 
credit for military service under the minimum salary 
schedule.
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77. Eighty-nine percent of the principals favored a 
specific sick leave law for the teachers.
78. Seventy-seven percent of the principals opposed 
the present free-lunch guidelines.
79. Seventy-three percent of the principals opposed 
school-sponsored breakfast programs.
80. Ninety-four percent of the principals favored 
in-service programs for principals.
81. Seventy-eight percent of the principals agreed 
that recent student rights legislation has been too extreme.
82. Eighty-three percent of the principals agreed 
that more special education classes were needed.
83. Fifty-five percent of the principals disagreed 
with the statement that the general level of teacher pay in 
their district was appropriate.
84. Forty-nine percent of the principals agreed 
that technological advances held real promise for improving 
the quality of education.
85. Eighty-six percent of the principals favored 
the granting of diplomas based on general courses of study.
86. Sixty-two percent of the principals indicated 
that between 1-5 parents examined their child's school 
records since January, 1975.
87. Ninety-seven percent of the principals indicated 
that they did not expect participation of girls in inter­
scholastic football.
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88. Fifty-eight percent of the principals indicated 
that their personal characteristic in administering the 
policies of the school was a combination of educationally 
liberal, conservative, and middle-of-the-road.
89. Fifty-six percent of the principals favored the 
granting of leaves of absence by school boards to its 
employees for one year without pay.
90. Fifty-four percent of the principals felt their 
curriculum was not meeting the needs of the students.
91. Fifty-one percent of the principals indicated 
students were not ability grouped in their schools.
92. Forty-seven percent of the principals rated the 
morale of their faculty as being very good.
93. Eighty-one percent of the principals favored 
additional work days for teachers for in-service with addi­
tional pay.
94. Eighty-two percent of the principals expected 
that the open-education concept would not become a reality 
in their school.
95. Seventy-eight percent of the principals utilized 
ESEA Title I funds in their schools.
CONCLUSIONS
Within the delimitations of this study the following 
conclusions were drawn:
1. The majority of the Mississippi public high 
school principals had satisfied certification requirements
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at the undergraduate and graduate levels of professional 
preparation.
2. The graduate course deemed most valuable was 
general school administration. Supervision of instruction 
and school law were next in order of importance.
3. The factor that provided the greatest contri­
bution to the success of the principals was classroom 
teaching experience at the high school level.
4. Most of the principals had not served as assis­
tant principals.
5. A small percentage of time was devoted to pro­
fessional growth through such media as attending professional 
meetings at the local, state, and national levels, and 
reading professional literature.
6. A majority of the principals had not published 
articles on education, but did belong to national, state, 
and local professional associations.
7. Personal characteristics of high school princi­
pals were as follows:
a. A significant percentage of the high school 
principals surveyed was between the ages
of 35“^5 years.
b. A large percentage was married, male, and 
members of the Caucasian race.
c. At the time of their appointment as princi­
pal the majority was between the ages of
25-35 years.
d. A majority of the principals surveyed 
indicated they had from 4-6 years of 
experience as principal.
e. A majority of the principals surveyed indi­
cated they had from 7~9 years teaching 
experience before becoming principal.
8. The most frequently listed duties of the Missis­
sippi high school principals surveyed included:
a. Supervising classroom instruction.
b. Interviewing and recommending prospective 
teachers for employment.
c. Conducting in-service training meetings.
d. Solving disciplinary problems.
e. Attending extracurricular activities after 
school hours and arranging duty assignments 
at these activities.
f. Managing the school’s overall program.
9. A large percentage of the principals surveyed 
indicated they had sufficient administrative assistance and 
secretarial help.
10. A majority of the high school principals surveyed 
did not hold membership in any civic organization.
11. The size and organization of the schools of the 
high school principals were as follows:
a. An overwhelming majority of the principals 
considered grades 10-12 to be ideal for the 
senior high school.
3A7
b. A high percentage of the principals surveyed 
indicated their school was not SACS accredit­
ed.
c. A high percentage of the graduating seniors 
enrolled in a college or university.
d. A majority of the principals surveyed indi­
cated they had sufficient teaching personnel, 
the plant size was adequate, and the facil­
ities were satisfactory.
12. A greater percentage of the principals belonged 
to local professional organizations while only a small per­
centage held membership in state and national educational 
organizations.
13. A greater percentage of the AA classification 
principals considered their present principalship position 
their final goal, whereas, the Class B, BB, and A school 
principals did not visualize their current position as a 
final goal.
1^. Opinions expressed by the majority of the high 
school principals concerning current social and educational 
issues were:
a. Favored
1) Merit pay plan.
2) Accountability movements in education.
3) Interscholastic sports programs.
4) Corporal punishment for solving discipline 
problems.
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5) The performance of guidance counselors.
6) Daily homework for students.
7) Federal aid to public schools.
8) Ability grouping for improving instruc­
tion and learning.
9) Dress and grooming codes for students.
10) Teaching of sex education in the schools.
11) Community support for curriculum changes.
12) Career education concept in instruction.
13) Holding assembly programs in schools.
14) A sabbatical leave law for teachers and 
principals.
15) Credit for military service under the 
teacher minimum salary schedule.
16) Specific sick leave law for teachers.
17) In-service programs for principals,
18) Extremeties in student rights legislation.
19) Additional special education classes.
20) Technological advances for improving the 
quality of education.
21) Granting of high school diplomas based on 
general courses of study.
22) Use of ESEA Title I funds in their 
schools.
23) Granting leaves of absence to employees 
for one year without pay.
1*0
2*0 Increase in the length of the school 
term for teachers for in-service pro­
grams with extra salary,
b. Opposed
1) Compulsory school attendance.
2) Collective bargaining by teachers.
3) Federal aid to non-public schools.
*0 Differences present in salary schedules 
for school principals as compared with 
administrative positions in other pro­
fessions .
5) Present teacher training institutions' 
preparatory curriculum for future 
teachers.
6) Busing students to achieve integration.
7) Year-round school sessions.
8) Teacher membership in unions.
9) Teachers acquiring tenure after a brief 
probationary period.
10) Tenure as a state law.
11) Present free-lunch guidelines.
12) School-sponsored breakfast programs.
13) General level of teacher pay as inappro­
priate.
14-) Present curriculum as meeting the needs 
of students.
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15) Open-education as a reality in the 
present school building,
16) A year-round school session,
15. The principals surveyed considered their per­
sonal characteristic as an administrator as being a combina­
tion of educationally liberal, conservative, and middle-of- 
the-road,
SIGNIFICANCE OF THE FINDINGS AND 
IMPLICATIONS FOR THE FUTURE
Interpretations of data compiled in this study re­
vealed the following significant implications relative to 
the future of public education in the state of Mississippi:
1, The high school principalship is an important 
position in the administrative structure of a state system 
of public education. It demands that personnel who serve
as principals of high schools be mature, dedicated, respect­
ed, and qualified individuals. There is ample evidence to 
indicate that principals of public high schools in Missis­
sippi satisfy these requirements. However, there is an 
apparent lack of membership from minority groups and women 
serving in the position of high school principals. It is 
recommended that local school boards appoint qualified indi­
viduals from minority groups as well as women to the posi­
tion of public high school principals in Mississippi.
2. Data indicated that the high school principals 
came from a diversified background with experiences in a
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wide variety of areas. It is recommended that local school 
hoards conduct an internship in-service training program for 
pre-selected individuals who demonstrate leadership qualities.
3. It is recommended that the public high school 
principals in Mississippi continue to be involved in in- 
service programs such as conducting professional faculty 
meetings, participation in research studies, reading learned 
journals in the profession, and membership and attendance at 
conferences and conventions as frequently as possible.
4. In view of the opinions and attitudes of the 
high school principals, it is recommended that legislation 
be enacted on a state-wide basis in the following areas con­
cerning teacher welfare: (a) sabbatical leave law, (b) Spe­
cific sick leave law, (c) credit for military service as 
experience under the teacher minimum salary schedule, (d) 
granting of leaves of absence to employees for a period of 
one year without pay.
5. Data compiled indicated that a substantial num­
ber of the principals surveyed was opposed to such programs 
as: (a) a state-wide tenure law, (b) compulsory school 
attendance, (c) collective bargaining by teachers. It is 
recommended that, in the event the state legislature con­
siders these programs on a state-wide basis, public high 
school principals be afforded opportunities to express their 
opinions concerning these subjects.
6. Public high school principals in Mississippi 
strongly endorsed the concept of corporal punishment. In
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view of this expression and in addition to the United States 
Supreme Court decision in Baker v. Owen, it is recommended 
that local school districts make available to their teachers 
and principals a policy manual which clearly delineates the 
policies which must be observed in this controversial area.
7. A substantial number of principals indicated 
that a considerable part of the school day is devoted to the 
discipline of students. Time spent in this role erodes the 
frequencies with which a principal may devote to his primary 
role, that of professional leadership including the improve­
ment of instruction. Consequently, many principals viewed 
themselves as essentially disciplinarians rather than pro­
fessional leaders. Therefore, it is recommended that the 
State Education Board make provisions for additional admin­
istrators in the principals' offices as assistants to deal 
specifically with discipline problems.
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D E P A R T M E N T  O F  E D U C A T IO N  
J A C K S O N  3 9 2 0 8
G. H .  J o h n s t o n■upirintindint October 2, 1975
MEMORANDUM
TO: Secondary School Principals in Mississippi
FROM: G. H. Johnston
State Superintendent of Education
SUBJECT: Status Study of High School Principalship (
in Mississippi Schools
Mr. David Lee, Principal, South Pike Junior High School, 
Magnolia, Mississippi, is conducting a Status Study of the 
High School Principalship in Mississippi schools in con­
nection with some graduate work he is doing at Louisiana 
State University.
From my discussions with Mr. Lee, I believe his study will 
be of value to each of you and to education in Mississippi. 
Copies of this study will be made available.





FORWARDING LETTER TO PRINCIPALS
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Dear Fellow Principal:
Limited research has been done to establish the 
status of the high school principalship in Mississippi.
In my doctoral program at Louisiana State University, I 
am attempting to conduct such a study.
This research has the endorsement of the Mississippi 
State Department of Education. The results of the research 
could be valuable in establishing the improving the status 
of the high school principalship and its distinctive charac­
teristics. I will attempt to determine professional charac­
teristics, size and organization, duties performed, and 
opinions and attitudes of principals in the four classes of 
schools.
Please complete the enclosed questionnaire and re­
turn it to me as soon as possible in the self-addressed 
stamped envelope. It is realized that the questionnaire is 
lengthy, but it should require only a few minutes of your 
time to complete it. Being a principal, I know your time is 
limited, and your cooperation will be greatly appreciated.
No one will be identified by name, school, or local school 
system.
Thank you very much for your assistance.
Educationally yours,
(SIGNED)
David E. Lee, Principal 










A STATUS STUDY OF THE PUBLIC HIGH SCHOOL 
PRINCIPALSHIP IN MISSISSIPPI
DIRECTIONS: 1. Mark each answer by placing a "check” for
the desired response.
2. Mark only one answer for each answer un­
less specified otherwise.
3. Please answer all questions.
4. Space will be provided on the final page 
for your comments, if you have any.
A. PERSONAL CHARACTERISTICS:









3. What is your sex?
Male
Female






















6. How many years have you been a principal? (In 
elude 1975-76 school year.)
  1-3  4-6
  7-9
  10-12
7. How long have you been principal of this school?
  One year _____ 9-11 years
  Two years ____  12-14 years
  Three years _____ 15-17 years
  4-5 years _____ 18 years or more
  6-8 years
8. What is the highest degree you presently hold?
  Bachelor's degree
  Master's degree in Education
  Master's degree in some area other than
Educational Administration and Supervision
  Master's degree plus additional graduate work
  Education Specialist degree
  Doctor's degree
  Other (Specify) ____________________________
9. How mejiy years of teaching experience did you have 
prior to taking your present position? Do not 
include years as a full-time administrator or 
supervisor.
 None
  One year
  2-3 years
  4-6 years
  7-9 years
10. What was your chief assignment immediately prior 
to appointment to your first principalship?
  Elementary Principal
  Junior High Principal
  Assistant Principal
  Secondary Teacher
  Athletic Coach
  Position in district or county office
  Superintendent
  Department chairman or area supervisor
  Counselor




25 years or more
13-1516-20
21 years or over
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11. In what subject area did you do most of your 
secondary school teaching? Omit this question 
if you have done no secondary (7-12) teaching.
  Art or Music
  Business Education
  English, Speech
  Foreign Languages
  Industrial Arts, Agriculture, Vocational
Education
  Mathematics or Natural Sciences
  Social Studies
  Health and P.E.
  Other (Specify) _________________________
12. What is your present status with regard to state 
certification? Please indicate highest certifi­
cation only.
  Class A certification
  AA permit
  AA in Administration and Supervision
_____ AAA
  Other (Specify) _________________________
13. What is your major area of undergraduate study?
  Elementary
  Secondary
  Special Education
  Other (Specify) _________________________






15. Which college courses are most important in the 
preparation of beginning high school principals? 
(Select the 3 most important and rank 1, 2, 3.)
  General School Administration
  School Law
  School Finance
  Supervision of Instruction
  Tests and Measurement
  Curriculum Development
  Child Growth and Development




  General Psychology
  Methods of Teaching
  Methods of Research
  Philosophies of Teaching
  History of Education
  Sociology
  Other (Specify)  ____________________
16. Have you published any articles on education?
  Yes (Indicate ____  State
  No Level) ____  National
  Local   International
17. What professional organizations do you belong to? 
(Check those applicable.)
  National Association of Secondary School
Principals
  Association of Supervision ana Curriculum
Development 
_____ NEA
  Other (Specify) ____________________________
18. In what state organizations do you hold active 
memberships?
  Mississippi Association of Educators
  Mississippi Association of Secondary
School Principals
  Mississippi Association for Supervision
and Curriculum Development 
  Other (Specify) ______________________ _____
19. Have you served as an officer in any of the above 
organizations? If so, please list those organiza­
tions and the office held.
  Yes
  No ____________________ _______________
20. What professional publications do you subscribe to? 
(Check those applicable.)
  Phi Delta Kappan ____  Journal of Educa-
  NASSP Journal tional Innovations
_____ Education Digest ____  Journal of Secondary
  Saturday Review Education
  Research Journal
  Other (Specify) ____________________________
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21. What i# your current salary as a principal?
  Less than #8,000 ____  #14,000-15,999
  #8,000-9,999 ____  #16,000-17,000
  #10,000-11,999______ ____  #18,000 and over
  #12,000-13,999
22. What is the length of your vearlv employment?
  9 months ____  11 months
  10 months ____  12 months
B. DUTIES OP YOUR POSITION
23. Do you supervise classroom instruction?
  Frequently (once or more daily)
  Once or more weekly
  Infrequently (once or more monthly)
  Not at all
24. What is your most important function in your school?
  Instructional Leader
  Administrator
  Disciplinarian
  Other (Specify) ____________________________




26. If yes, describe or indicate the topic for the cur­
rent year.




28. What is your role in selecting faculty members? 
  None
  Interview and recommend
  Employ without central office approval
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29. What portion of your time is spent on solving 
disciplinary problems?
  5 percent   20 percent
  10 percent   25 percent
  15 percent   30 percent or more









32. Are you present at most of your school's extra­




33. Do you assign members of your faculty to supervise 
such activities?
  Yes, with pay
  Yes, without pay
_____ NO
3̂ . If you were to begin a new career all over again, 













37. How much prestige does your position give you in the 
community where your school is located?
  Very little   Considerable
  Some _____ Very much
  A moderate amount
33. How many assistant principals do you have? (Note: 
Equate two part-time personnel to one full-time.)
  None _____ Two full-time
  One part-time   Three or more full-
  One full-time time
  One full-time and
one part-time
39. During the school year, on the average, how many 
hours a week do you work at your job as a princi­
pal? (All duties affiliated with the position)
  Less than 40 hours _____ 60-69 hours
  40-49 hours _____ 70 hours or more
  50-59 hours
40. Have you attended state-wide or national meetings
of secondary school principals in the past two years?
  Yes, several meetings ____  Yes, once
  Yes, twice ____  No
41. In how many civic organizations (e.g., Rotary Club) 
do you presently hold membership?
  None _____ Three
  One _____ More than four
  Two
42. How many secretaries do you have? (Note: Equate 
two part-time secretaries to one full-time)
  One full-time
  One part-time
  Two full-time
  Other ___________________________________




C. SIZE AND ORGANIZATION OF YOUR SCHOOL
44. What grades are included in the school of which 
you are principal?
Kindergarten-12 _____ 9“127-12   10-128-12   11-12
Other _________________________
45. What is the classification of your school? (Please 
use enrollment specifications of the Mississippi 
High School Activities Association)
  Class B (150 or less)
  Class BB (151-250)
  Class A (251-450)
  Class AA (451 or more)
46. How many seniors did your school graduate in the 
1974-75 school year? (Include summer school 
graduates)
  Fewer than 50 _____ 201-250
  50-100 ____  250 or more
  101-200
47. How many teaching personnel does your school have? 
(Include counselors and librarians)
  10-15 _____ 40-45
  20-25 _____ 45-50
  30-35 ____  More than 50
48. How old is the school plant in which you are located?
  Less than 5 years old
  5-14 years old
  15“39 years old
  40-49 years old
  50 years or more
49. About what percentage of your senior high students 
are in each of the kinds of programs listed below?
College Preparatory:
Less than 10 percent 
10-34 percent 
35 percent or more
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General Program: (those students who have not
decided if they are going to 
college and are not in a voca­
tional program)
  Less than 10 percent
  10-34 percent
  35 percent or more
Vocational Program:
Less than 10 percent 
10-34 percent 
35 percent or more
50. About what percentage of the students in your 
graduating class last year went on to college?
  Less than 5 percent ____  40-59 percent
  5-9 percent _____ 60-79 percent
  10-19 percent_______ _____ 80-94 percent
  20-29 percent ____  95 percent or more
  30-39 percent
51. What grade levels do you consider to be ideal for
the senior high school?
  7-12   10-12
  8-12   11-12
  9-12   Other
52. Is your school plant adequate in size in proportion 
to the number of students you have?
  Yes
  No
53. Is your school accredited by Southern Association 
of Colleges and Schools?
  Yes
 . NO
D .  O P I N I O N S  A N D  A T T I T U D E S
54. Do you favor a merit pay plan?
  Yes
  N o
  Undecided
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55. If a plan of this nature were implemented, would 
you be willing to assume the responsibility of 
deciding who makes more money among the teachers 









57. Do you favor compulsory school attendance?
  Yes
  No
58. Do you think our interscholastic sports programs 
are over-emphasized in our senior high schools?
  Yes
  No




























65. Do you feel your salary is comparable with other 
professional administrators not in education?
  Yes
  No
66. Do you agree that teacher training institutions are 





67. Do you favor ability grouping of students based on 













70. Do you favor busing students to achieve integration?
Y e sNo
U n d e c i d e d
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71. When schools make important curriculum changes, do 




72. Do you favor some sort of year-round school session?
  Yes
   No
  Undecided












76. Do you hold assembly programs in your school?
  Once a week _____ Less than once a
  Twice a month Month
  Once a month _____ Not at all





73. If Mississippi had a sabbatical leave law, do you 






79. Do you think teachers should be able to acquire 








81. Do you think persons who served in the military 





82. Do you think Mississippi needs a specified sick 
leave law for its teachers?
  Yes
  No
83. Do you agree with the free-lunch guidelines?
  Yes
  No
84. Do you favor school-sponsored breakfast programs?
  Yes
  No




86. In your opinion has recent student rights legisla­
tion been too extreme?
Y e s
No
U n d e c i d e d
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88. All things considered, do you feel that the general 





89. Do you agree that technological advances, such as 
teaching by TV, hold real promise for improving the 




90. Do you favor granting high school diplomas based on 




91. Are ESEA Title I funds being used in your school 
(special programs in reading, math, etc.)?
  Yes
  No
92. Since January, 1975» approximately how many parents 
have examined their child's school records as pro­
vided for in the family rights and privacy act?
  1-5 ____ 21-30
  6-10 ____ More than 30
  11-20
93. Due to recent legislation, do you expect participa­





9*K Which of the following do you consider as character­
istic of your administering the policies of your 
school?
  Educationally liberal
  Educationally conservative
  Educationally middle-of-the-road
  A combination of all dependent on specific
situation
95* Should Mississippi have a law requiring school
boards to grant leaves of absence to its employees
for one year without pay?
  Yes
  No
96. Do you agree that your present curriculum is meeting 
the needs of the students?
  Yes   Undecided
  No




93. How would you rate the morale of your faculty in
regard to willingness to cooperate and having a
positive attitude about teaching children?
V e r y  g o o d  _________  B a d
G o o d ______________________________ _________  F a i r
P o o r ______________________________ _________  N e e d s  i m p r o v i n g
99. D o  y o u  f a v o r  a n  i n c r e a s e  i n  t h e  l e n g t h  o f  t h e  s c h o o l  
t e r m  f o r  t e a c h e r s  w i t h  a n  a d d i t i o n a l  t e n  d a y s  f o r  
i n - s e r v i c e  p r o g r a m s  w i t h  e x t r a  s a l a r y ?
  Y e s
  N o
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He received his Bachelor of Science degree in 1970, with a 
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